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A SUMMARY OF THE

Ofsted English

Research Review

Spoken Language in EYFS and KS1

Developing spoken language - including and especially vocabulary -
is essential for the academic progess of all children. Children with a
language gap are 4 times more likely to be struggling readers as
adults. Addressing the word gap in EYFS and KS1 can help
disadvantaged children develop their vocabulary more quickly.

Phonics in EYFS and KS1

Daily systematic synthetic phonics, introduced before age 6, leads to,
a quicker start in early reading and spelling. Direct instruction
benefits all children, particularly those from disadvantaged
backgrounds and those with reading difficulties. It should be a school
priority to intervene with children who are having difficulties. Smaller
group and 11 sessions with highly-trained adults can support such
children who struggle.
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Fluency in EYFS and KS1

Itis a priority for children to achieve fluency in the early stages of
learning to read. This means that they can read with sufficient
accuracy and speed. Fluency frees up children's working memory
which will allow them to focus on comprehension. Repeated practice
is an effective way of developing fluency.
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Writing in EYFS and KS1

Writing involves both transcription and composition.

Transcription skills include spelling and handwriting.

These should be the focus for writing in the early stages of
primary. Dictated sentences can be useful for pupils to
practise applying these skills so that their working memory
doesn't become overloaded by the demands of
composition.

Handwriting

Handwriting requires effort and attention, as well as suitable

motor skills. Children become better at handwriting through

repeated practice of accurate letter formation. Formally teaching
handwriting need not begin before Reception but children should
know how to hold a pencil - the tripod grip for almost all cases -
before the end of EYFS. Unjoined handwriting should be the first
step before joins are introduced once fluency has been achieved.

Reading - Comprehension

Skilled reading requires accurate, speedy word

reading and good language comprehension. All

pupils need to be taught a broad and balanced

curriculum that will allow them to comprehend

increasingly challenging texts. The three factors which

underpin comprehension include: knowledge, =
processes, and general cognitive resources.

Reading - Vocabulary

Vocabulary is important for comprehension, and children will
encounter most vocabulary through reading. Pupils of all ages
will acquire vocabulary through repeated encounters in texts, but
some vocabulary is worth teaching explicitly. This ‘Tier 2"
vocabulary should be taught in simple ways and teachers should
consider the usefulness of the words they teach. When teaching
vocabulary, it is more effective to focus on examples of usage
rather than providing definitions. Teaching about morphology
also benefits both spelling and comprehension.
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Reading - Knowledge of Structures

Children should be taught knowledge of narrative structures
as their comprehension is affected by how familiar they are
with the type and structure of the text they are reading. This
means that an effective curriculum provides a broad range of
different text types and structures. People need to understand
more than just the definition of terms such as setting and plot
for this knowledge to be meaningful.
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Reading - Prosody

Prosody is the reading aloud of a text with an understanding
of the possible and intended rhythm, phrasing,
expressiveness and stress of sentences. It connects pupils'
knowledge of written sounds and words with spoken
language, allowing children to read with meaning. Prosody
can be used to show how pupils can resolve ambiguity in
wording or phrasing.

Teaching Comprehension

The significant processes involved in comprehension happen
automatically. Skilful readers unconsciously apply a range of
strategies to find the meaning of texts. Teaching comprehension
strategies to pupils can be effective if they use them less readily but
such teaching is time-limited. Effective teaching might focus
children on developing meaning as they read, and monitoring their
comprehension. However, teaching general comprehension 'skills'
is unlikely to be effective due to the knowledge affecting
comprehension being the most significant factor.

Writing - Transcription

Pupils’ working memory can be overloaded if transcription skills are
not fluent, which means that sufficient curriculum time should be
provided for pupils to practise these components. Failure to achieve
fluency in handwriting can affect pupils’ ability to complete higher-
order processes with writing. Weakness in transcription skills can
reduce the impact of interventions addressed at writing overall, and
schools should focus on children who would benefit from
intervention.
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Writing - Grammar Knowledge

Secure knowledge of grammar is needed for composition.
Pupils benefit from being taught how to construct and combine
sentences. The curriculum should be organised so that pupils
are taught to use a variety of different sentences. Teacher
modelling followed by extensive deliberate practice is an
effective pedagogy for teaching grammar.

Pupils with SEND

The principles for effective curriculum and pedagogy apply
equally to children with SEND. Differentiation has not been
shown to positively impact outcomes. However, focused target
teaching, and more frequent practice might be necessary to
help pupils achieve the curriculum goals. It is not necessarily
helpful to attribute children struggling with GPCs to dyslexia.

Assessment

Formative assessment positively impacts pupils' achievement at all ages
and across several subjects, and is best when it provides actionable
feedback for narrow curriculum components. Summative assessment is
useful for evaluating the impact of the curriculum, but is less useful when
used to evaluate individual pieces of work. Success criteria and exam mark
schemes should be used with caution as they can often describe
performance rather than signal the knowledge necessary to write
effectively. Reading requires a different approach and standard
assessments can rarely identify the precise components which are causing
areas of weakness, and so a tiered approach might be more useful.

CPD

CPD should be focused on developing teachers' content knowledge
and pedagogical content knowledge. It is most effective when it is
directed towards teachers' existing needs and practice. Regular CPD
sessions are more likely to be effective.
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The Process at Peters Hill

Our 12 step approach
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At Peters Hill, our writing curriculum
strives towards the following aims:

 For children to be informed and empowered to find their writer's voice.
« To understand how reading, writing and oracy are inextricably linked.

« Ensure that writing is not taught in isolation but rooted in rich topics and
themes that give purpose.

 To stimulate imagination and deepen the motivation to write.

« To develop opportunities for quality writing across a range of subjects using a
selection of genres appropriately tdo enhance the teaching sequence.

« To .LtJ.se clear age appropriate grammar, spelling and punctuation across all
writing.

 To develop consistent legible kinetic letters style handwriting in all written
work across all subjects.

« To develop an awareness and understanding of audience during the writing
process.

- To draw on wider reading opportunities to enhance written outcomes.
« To develop a strong sense of a sustained and coherent narrative.



We believe that in writing, all
children should:

» Be inspired by a range of texts that give the opportunity for
children to respond and communicate ideas through high quality
writing.

» Be taught, through quality modelling and careful planning to

communicate in a number of genres, using challenging and age
appropriate vocabulary, grammar and punctuation.

« Understand the value of writing as a form of communication and
always be given purposeful writing opportunities.

 Be able to handwrite fluently and legibly through careful teaching
of Kinetic Letters.

« Be inspired to write through a rich variety of experiences.

« Be encouraged to reflect on written outcomes and evaluate these
both collaboratively and independently.



We follow the 10 principles
set out by the Centre for
Literacy in Primary
Education (CLPE)

1 - Understand the role reading plays in developing writers
and the value of being immersed in quality literature

2 - Ensure children have experience of a breadth of texts
including those that are visual and digital

3 - Provide a range of meaningful opportunities to write
for real purposes and audiences and to respond to writing
as a reader

4 - Develop an understanding of the craft of writing by
engaging with professional authors and their processes

5 - Understand and model the processes of writing
authentically

6 - Support children to identify as writers and develop
their own authentic voice

7 - Give children time and space to develop their own
writing ideas

8 - Use creative teaching approaches that build
imagination and give time for oral rehearsal

9 - Ensure the teaching of phonics, grammar and spelling
is embedded in context

10 - Celebrate writing through authentic publication and
presentation across platforms
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Children become proficient writers
through a focus on the following
learning pathways;

e Pathway 1 - Handwriting
Pathway 2 - Spelling
Pathway 3 - Grammar and Punctuation
Pathway 4 - Composition




Curriculum Drivers - How do our
whole school values link to the

ggicp Jugescs)t?

Pupils can write for a range of purposes confidently and accurately, using age appropriate vocabulary %rammar and
punctuation. Children apPreciate the value of written communication in 3 democracy and understand Row to do this
aﬁproprlately. Children are proud of their writing and are given opportunities to have their work published and
shared using a variety of mediums both within and outside of the school.

Belief (Confidence)

Through careful planning, drafting and revision, children will have confidence in their final written work. They will
believe that by careful and accurate writing they can clearly communicate their opinions, beliefs, wants and
complaints, ensuring they have a valued voice in their comimunity.

Compassion (Motivation)

Through their reading and other subject study, children will form opinions and feel confident to be able to effectively
articulate these using a range of written genrés. Children will have the vocabulary to communicate effectively and
therefore be motivated to contribute to iSsues of local, national and global concern.

Pride (Knowledge)

Children will take pride in their writing achievements and be able to make improvements through the quality
modelling and revisions they make during the drafting process. Children will share their writing with a range of
audiences and enjoy having opportunities to write for a purpose.

Respect (Responsibility)

Children to develop a responsibility for editing and impraving their work to further improve. Children will appreciate
how mastering their written communication and using effective vocabulary will enable them to have a voice'in their
class, school and wider community.



Key Competencies

* The following documents set out the key competencies developed across
the range of topics in each year group.

* These key competencies are set out as pathways to demonstrate how they
link and progress throughout the school.

* These competencies are then planned into each topic through the half
termly medium term planning process.

* These competencies combine to make the total schema that teaching staff
use to assess the children at the end of the topic. This generates
assessment judgements as set out on the following slide and happens
three times a year.

* These total judgements average throughout the term. This total will fall
between 1 to 5 depending on the outcome of each topic.



MNovice Simple idea Relational Multiple Expert
idea Links understanding
1 2 3 4 5
The task is The pupil's The pupil's The different The previous
not attacked | response only response aspects have integrated whole may
appropriately; | focuses onone | focuses on become be conceptualised at a
the pupil relevant aspect. | several relevant | integrated into | higher level of
hasn't really aspects but they | a coherent abstraction and
understood are treated whole. This level | generalised to a new
the point and independently is what is topic or area.
uses too and additively. | normally meant
simple a way Assessment of by an adequate
of going this level is understanding
about it. primarily of some topic.
quantitative.

Well below - Below - Emerging - Secure - Mastered -
Has significant Can access key Started to unlock key Securely unlocked the
difficulties in competencies of the competencies of the key competencies of

Can apply the
competencies of the

successiully schema but need schema but not yet the schema. Nao schema with fluency in

accessing the significant support to secure. Support can support is required. :
competenies do so. be required. different contexts.




Key Competency Expectations

Working well below the standard. Has significant difficulties in accessing the key competencies.

Below
Working below the standard. Can access key competencies of the schema but needs support to do so.

Emerging

Emerging towards the standard. Started to unlock key competencies of the schema but not yet secure. Support can be
required.

Secure
Meeting the standard. Securely unlocked the key competencies of the schema. No support is required.

High attaining within the standard. Can apply the competencies of the schema with fluency in different contexts.



Key

Competencies

Pathway 1

Handwriting

In Year 1, your
child will learn
to:

sit correctly and
use the right

pencil grip

form lowercase
letters in the
correct way:
starting in the
right place,
moving the pencil
in the correct
direction and
finishing in the
right place

form capital
letters in the
correct way

forming the digits
09

understand which
letters are
formed in similar
ways

to leave a space
between words.

In Year 2, your
child will learn
to:

form lowercase
letters of the
correct size
relative to one
another

start using some
of the diagonal
and horizontal
strokes needed to
join letters

understand which
letters, when next
to one another,
are best left
unjoined

write capital
letters and digits
in a size that
matches the size
of any lowercase
letters

identify which
letters are
formed in similar
ways

use the correct
spacing between
words.

In Year 3, your child will
start developing fluent
handwriting skills,
making their writing
more consistent and
easier to read. They will
practise:

writing neatly and
legibly with letters that
are all a similar size
joining some letters

deciding which letters
to join and which letters
not to join

keeping their writing
lines horizontal and
keeping the space
between lines parallel
and consistent

keeping the
downstrokes of their
writing upright and
parallel

making sure that
descenders of one line
do not touch the
ascenders of the line
below.

In Year 4, your child
will continue to work
on their fluent
handwriting skills,
making their writing
more consistent and
easier to read. They
will practise:

writing neatly and
legibly with letters
that are all a similar
size joining some
letters

deciding which letters
to join and which
letters not to join

keeping their writing
lines horizontal and
keeping the space
between lines parallel
and consistent

keeping the
downstrokes of their
writing upright and
parallel

making sure that
descenders of one line
do not touch the
ascenders of the line
below.

In Year 5, your child will
develop fluent, joined-
up writing. This
includes:

deciding whether or not
to join specific letters

keeping letters of a
consistent size

choosing whether it is
best to write with a pen
or a pencil.

handwriting is clear and
legible every time
written work is
produced.

In Year 6, your child will
build on their Year 5
handwriting skills and
continue to develop fluent,
joined-up writing. This
includes:

writing neatly and clearly

deciding whether or not to
join specific letters

choosing whether to use a
pencil or a pen.

handwriting is clear and
legible every time written
work is produced.




Competencies

Spelling

to spell simple words
that can be spelled using
the phonics they have
learntsofar

to spell the days of the
wieek

how to spell words with
simple prefixes and
suffixes likeun- and -ing

how to spell compound
words, for example,
feotball, playground

the names of the letters
of the alphabet

to spell the Year 1
common exception
words (see our listof
Common exception
words for Year 1 below)

use new graphemes
{letter groups to spell
sounds ) to represent the
phonemes (sounds) they
have already learnt

te spell words with
suffixes including words
ending in -ment, -ness, -
ful, -less, and-ly

to usean apostrophe to
mark where a |etter is
missing, for example
dan’t, he'll

to usean apostrophe to
show possession for
singlenouns, for
example, George's hat,
the lady's car

te spell the Year 2
common exception
words (see our listof
Commaon exception
words for Year 2 below)

to spell many homophones
correctly:

Year 3 and 4 Homophones list:

acceptfexcept, affect/effect,
ball /bawd, berry/bury,
brake/break, fair/fare,
grate/great, groan/grown,
here/hear, heel fheal/he'll,
knot/not, mail/male, main/mane,
meat/meet, medal/meddle,
missed,/mist, peace/piece,
plain/plane, rain/rein/reign,
scenefseen, weather f'whether,
whosefwha's

spelling more words with
prefixes including words
beginning dis-, mis-, in-, re-, im-,
sub-, inter-, super-, anti-, auto-

spelling more words with suffixes
and other endings, including
words ending -ation, -ly, -sure, -
ture, -5ion, -ion, -ous, -tian,

spelling words with unusual
spelling such as chfor fk/, pue for
/e/ and que for f&/, scfor /sfand
e, eigh, and ey for fay/

using the possessive apostrophe
with regular and irregular plurals,
for example, the children's lunch,
the girls" shoes

spelling words that are often
misspelt (see our Spelling word
listfor Year 3 and Year 4)

to spell most homophones
correctly:

Year 3 and 4 Homophones list:

acceptf/except, affect/effect,
ball/bawl, berry/bury,
brake/break, fairffare,
grate/great, groan/grown,
here/hear, heel/heal fhe'll,
knot/not, mail/male,
main/mane, meat/meet,
medal/meddle, missed/mist,
peace/piece, plain/plane,
rainfrein/reign, scenefseen,
weather /fwhether,
whose/who's

spelling mostwords with
prefixes including words
beginning dis-, mis-, in-, re-,
ime, sub-, inter-, super-, anti-,
auto-

spelling mostwords with
suffixes and other endings,
including words ending -ation,
-ly, -sure, -ture, -sion, -ion, -
ous, -tion,

spelling words with unus ual
spelling such as ch for fk/, pue
for fg/ and que for [k/, sc for
fs/ and ei, eigh, and ey for fay/

using the possessive
apostrophe with regular and
irregular plurals, for example
the children's lunch, the girls’
shoes

to spell the words in the
Spelling word list for Year 3
and Year 4 [see our Spelling
word listfor Year 3 and Year 4)

to spell many homophones
correctly:

Year 5 and 6 homophones list:

aislefisle, aloud/allowed,
affect/effect, altar/alter,
ascentfassent, bridal /bridle,
cereal/serial,
compliment/complement,
descent/dissent, desert/dessert,
draft/draught,

farther ffurther ffather,
guessed/guest, heard/herd,
led/lead, morning/maurning,
past/passed, precede/proceed,
principal/princple,
profit/prophet,
stationary/stationery, steal/steel,
wary/weary, who's fwhose

to spell words with silent | etters,
far example, doubt, island, lamb,
solemn, thistle, knight

to spell words ending in
encefance orable/ible

to talk about word families, for
example, sign, design, signature,
significant

to usea thesaurus to find new
words

to usea dictionary to check their
spelling

to spell the words in the Spelling
word list for Year 5 and Year 6

to spell most homophones correctly:
Year 5 and & homophones list:

aislefisle, aloud/allowed, affect/effect,
altarfalter, ascentfassent,
bridal/bridle, cereal fserial,
compliment/compl ement,
descent/dissent, desert/dessert,
draft/draught, farther further ffather,
guessed/guest, heard/herd, led/lead,
morning/maurning, past/passed,
precede/proceed, principal/principle,
profit/prophet, stationary/stationery,
steal fsteel, wary/weary, who's /fwhose

to spell words with silent letters, for
example, doubt, island, lamb, solemn,
thistle, knight

to spell words ending in ence/ance or
ablefible

to talk about word families, for
example, sign, design, signature,
significant

to independently use a thesaurus to
find new words

to independently use a dictionary to
check their spelling

to spell the words inthe Spelling word
listfor Year 5 and Year &




Competencies

Pathway 3

Grammar and
Punctuation

Leave spaces between
words

Put words together to
make sentences

Joinwords and clauses
usingand

Use capital letters, full
stops, question marks,
and exclamation marks

Use capital letters for
names and use |
properly

Turn words into plurals
using -s or -es

Adding suffixes to verbs
without changing the

root word, for example
hel ping, helped, helper

Using the prefix un- to
change the meaning of
verbs and adjectives, for
example unkind and
unclear

Putting sentences
together to write short
stories or anecdotes

Use capital letters for
the startof a sentence
and for proper nouns
{names of people and
places)

Choose the right
punctuation mark at the
end of a sentence: a full
stop, a question mark or
an exclamation mark (to
show emphasis, humour
or strong emaotion)

Use conjunctions such as
and, but and because, o
join clauses. For
example, Steve cannot
play because he has hurt
his knee.”

Spot the four types of
sentences: statements,
guestions, exclamations
and commands

Use the present tense
and pasttense in the

correct way

Use the progressive(or
continuous) form of a
verb such as "he was
singing’, or the class
were singing’

Use the suffixes —ness or
—&r 1o turn adjectives
into nouns, for example
‘kindness’ and “teacher’

Write noun phrases
{phrases thatwork likea
noun), for example “that
green parcel’, ‘three
cows” or something
lenger such as ‘the
porridge that | cooked
earlier

Use the suffixes —ful or—
less 1o twrn nouns into

Use a and an correctly, for
example a rock’, ‘an ice-cream’
Use conjunctions totalk about
time, placeand cause, for
example, 1 went to play football
after | finished dinner” (time], ‘I
asked him to move sol could see
the sign’ (cause) or ‘I went back
ta the chairwhere | left my coat’
(place)

Use adverbs to talk about time,
placeand cause, for example, *I'll
tidy my bedroom tomorrow’
(time), The man waited outside’
(place], The bus broke down
therefare | was late’ [cause)

Use prepositions to talk about
time, placeand cause, for
example, We met at 2pm’
(time), The school was next o
the shops’ (place) or "We ran
home because of the rain’
(cause)

Put sentences together into
paragraphs

Use heading and subheadings in
non-flction texts

Use the present perfect form of
werbs, for example, 'Bella has lost
her keys" or °| have livedin
London for fifteen years” to talk
about events thatstarted in the
pastand are still happening

Modify nouns by one or more
preciseadjectives -a loud wailing
sound.

Punctuate complex sentences
usingawider range of
prepositions and conjunctions -
eg. although,if.

Use commas to separate tems in
alistand paired adjectives.

Know the difference between
the -5 used to show a plural
(the cows) and the ~'s used to
show possession (the cow's
field)

Use an apostropheto show
possessionwith plural nouns,
far example, ‘the girls"voices”
(for mare than one girl) rather
than “the girl’s volces’ (for just
one girl)

Use Standard English verbs, for
example, 1 wasn't doing

anything

Write longer noun phrases that
include adjectives (for
example, green, fast), nouns
(frog, train), and prepositional
phrases (on the lily-pad, after
this ane), for example ‘the
green frog on the lily-pad’or
‘the fast train after this one’

Use franted adverbials tostart
asentence by describing the
verb, for example, ‘Suddenly,
the door opened.” Or Before
we set off, fasten your
seathelt”

Use commas to punctuate
fronted adverbials.

Use paragraphs to organise
their ideas

Choose when o use a noun
(the girl, our group, the idea)
or a pronoun (she, we, it)to
make their writing easyto read

Use inverted commas when
writing s peech.

Use commas to separate | tems
inalistand paired adjectives.

Create verbs by adding the
suffixes -ate, -ise, -ify, for
example, considerate, activate,
specialise, advertise, harrify,
purify

Use relative clauses [clauses that
begin who, which, where, when,
whose or that) to add maore
infarmation abouta noun to a
sentence, for example:

The filmthat | watched was
terrible.”

"Sam won the prize, which upset
Tash.'

Use modal verbs, for example,
would, should, could, will, may,
might, shall or mustto show how
likelysomething is to happen

Use adverbs, for example,
definitely, certainly, clearly,
obwviously, possibly or maybe to
show how likely something is to
happen

Use different ways to make the
informationin a paragraph flow

Use brackets, dashes or commas
to separateout extra information
inasentence, for example:
Mount Everest (the highest
mountain inthe world) is in the
Himalayas.

Mount Everest = the highest
mountain inthe world = is inthe
Himalayas.

Mount Everest, the highest
mountain inthe world, is in the
Himalayas.

Use a colonto introduce a list.

Understand and use the passivevoice
to changethe focus of a sentence or in
formal writing. In a passivesentence,
the person or thing that is doing the
verb is not as important as the person
or thing that is having the verb done to
it or them. For example:

Active volce: The dog chewed the
slipper.

Passive voice: The slipper was chewed
by the dog. or The slipper was chewed.
Active voice: We added sodium to the
beaker.

Passive voice: Sodiumwas added to
the beaker.

Understand the difference between
informal language, the type of
language we use in everyday speech,
and formal language that we might use
in presentations or in some forms of
writing.

Use the subjunctiveformin formal
writing, for example: "Were you to look
at the numbers, you would see the
problem.” or ‘If you were to practise
more, you would get better.”

Using question tags in informal s peech,
for example: "That's the right answer,
isn"tit?

Using formal vocabulary, for example:
inguire, recommend, assist.

Use determiners (such as the, a/an,
this, those, my, your, some, every) to
explain exactly which thingis being
talked about. For example: "some
spiders arevenomous’ or ‘that spider
is venomous’.

Independently use pronouns (such as
he, she, it, them) to avoid repetition.
For example: ‘Uiz was hungry so she
made asandwich.’

Use a range of adverbialsand
punctuate them correctly.

Use ellipsis when missing outa word or
phrase when the assumed meaning is
obvious. For example: 'l wanted the




adjectives, for example
‘hopeful” or "helpless’

Use the suffixes -er or -
est or -ly, for example,
‘louder’, *hardest’ or
‘quickly’

Use commas when
writinga list, for
example, 'He bought
bread, butter, jamand
milk.

Use apostrophes to
show when letters are
missing, for example,
I'm, don't, she'll

Use apostrophes to
show possession, for
example ‘The girl’s
voice', ‘Ravi’s bag'.

red jumper... not the blue.” rather than
‘I wanted the red jumper instead of the
blue one.’

Use semi-colons, calans, and dashes to
link sentences that areclosely
associated.

Use colons, semi-colons and commas
correctly when writing lists.

Use hyphens to avoid ambiguity.

Use antonyms (opposites)and
synonyms (words with similar
rmieanings for words) for example,
shouted, called, whispered, mumbled.

Key
Competencies




Composition

Key

Competencies

to write simple
sentences

to say asentence out
loud before writing it
down

to put sentences inbo
the right order to tell a
short story

to re-read what they
have written to check

that it makes sense

to talk about their

writing with their
teacher or classmates

To read their writing out
loud to their teacher or
the class.

Use a simplestructurein
my writingeg.

to write about things
that have happened to
them

to make up simple
stories

to write about real
events

to write simple posms

to write for different
purposes

to plan their writing by
gither talking about
what they want to write
or by writing down key
words

to read thelr own
writingand make
changes to it

to talk about similar pieces of
writing, and use these to help
plan their own

To plan their writing by writing
down key words.

to usea rich vocabulary and a
range of sentence structures to
miake their writi nginteresting

to create settings, characters,
and plots for stories

to usesimple organisational
devices [for example, headings
and sub-headings ) when writing
non-fiction

to proof-reading their writing for
spelling, grammar, and

punctuation errors

To read their writing out loud.

talk about similar pieces of
writing, and usingthese to help
them plan their own

plan their writing by writing
down key phrases

use arichvocabularyand a
range of sentence structures to
rake thelr writing interesting

create settings, characters, and
plots for stories

use simplearganisational
devices (for example, headings
and sub-headings) when
writing non-fiction

proof-reading their writing for
spelling, grammar, and

punctuation errors

To read their writing out loud.

decide who they arewriting for
and what this means for their

writing

Plan their writing drawing on
reading and research.

choose the rightstyle and
structure to match the type of
text they are writing

choose the rightvocabulary and
grammar for their writing

write a story with interesting
vocabulary and dialogue

write non-fiction with features
such as headings, captions, bullet
points, subheadings and
diagrams

use a consistent tense
throughout their piece

Identi fy the audience who they are
writing for and what this means for
their writing

Plan their writing drawing on reading
and research.

Choose the right styleand structure to
match the type of text they are writing.

choose the rightvocabulary and
grammar for their writing

write a storywith interesting
vocabularyand dialogue

write non-fiction with features such as
headings, captions, bull et points,
subheadings, diagrams

use a consistent tens e throughout
their plece




y

Competencies

beginning, middleand
end orinstructions in
the right order.

Write more than one
sentence about an idea.

Conwvey basic
information and ideas
through appropriate
word cheices.

Use same basic
descriptive language -
colour, size, simple
emotions.

Make some appropriate
word choices from word
banks,class lists and
sentence openers.

To read their writing out
loud.

Use connectives and
prepositions thatsignal
time e.g. then, after,
befare, in, on.

Use conjunctions -or and
~but to link my ideas.

Use a clear structurein
my writinge.g.
beginning, middle, end,
or instructions in the
carrect order.

Organisation reflects the
purpose of the writing
eg. newspaper features,

Begin to use different
types of language across
different types of writing
e.g. storylanguage, non-
fiction.

Enow who my writingis
for {intended audience).

Use interesting
adjectives to describe
people, objects and
setting.

Use simple adverbs to
describeactions.

Usesimplesimiles - It
was as yellowas the sun.

Make additions, revisions and
improvements to my writing.

Begin to use an appropriate
opening and ending.

Use simple connectives e.g.
Also, as well, because) to link
ideas logically.

Begin to use paragraphing
around a theme - eg. fora new
locationin a story.

Group similarinformation
together inparagraphs innon-
fiction writing.

Some evidence of viewpaint is
established.

Include relevant, imaginative
detail - e.g. direct speech,
description of a setting and
fealings, humour, surpriseor
suspense.

Begin to understand how to write
for different audiences and
different purposes.

Vocabulary is interesting and
provides some clarity for the
reader e.g. stumble instead of
walk.

Use appropriate words to
supportthe text type - e.g. use
imperative verbs ininstruction
Texts.

Use interesting adverbs to
describeactions.

proof read for errors.

edit writingto check that it
makes sense.

use a range of different sentence
starters.

Use paragraphs to arganisemy
stories intoan introduction,
build up, conflictand
resolution.

In non-fiction, write a clear
introduction, fol lowed by
logical points, drawingtoa
defined conclusion.

Plan how to structure my
writingto meet the purpose.

Use some of the "Tricks of the
trade' for a given style to
ensure that the style of writing
is evident.

Evaluate how effective writing
i, by referringto the features
of a given text type and make
necessary improvements.

In narrative, writing creates
settings, insights into
characters and develops the
plot through blending, rather
than telling the reader.

Use adventurous and varied
vocabularytoengage the
reader.

use a thesaurus to improve my
cholceof words and to expand
my vocabulary

Use a range of sentence
structures - simple, compound
and complex.

Check their own writing and the
writing of their peers, making
useful comments.

Innarrative, shapea story using
paragraphs toshow shifts in
time, placeand action.

Use connectives, within a
paragraph, to link the sentences -
e.g. inaddition, finally, therefore.

Within paragraphs, sustainand
develop my ideas around a topic
sentence.

Blend dialogue with action and
description to convey character
and move the story forward.

Choose adjectives to allowthe
setting to create a mood.

Use devices to engape the reader
- eg. repetition for effect,
rhetarical guestion, etc.

Writeina given style
successfully.

Manipulate sentence structures
for effect, to suitthe purpose.

Use a thesaurus independently to
choose words far deliberate
effect.

Vocabulary choices aremore
thoughtful and enhance
meaning.

Use expanded noun phrases to
convey relevant information

concisely.

Consistentuse of a range of
sentence structures - simple,
compound and complex.

Ensure the consistent and correct
use of tense throughout a piece
of writing.

Check their own writing and the
writing of their classmates, making
useful comments.

Link my ending with a range of
references to the start of my writing.

Make links between paragraphs in
non-fiction writing - e.g. a topic
sentence links to the linking sentence
from the previous paragraph.

Use the setting and weather as a
‘sympathetic background' to the
characters situations -eg.
thunderstorms for the dangerous parts
with the sun coming out when all is
well.

Writing is well paced and shows
cohesion.

Writing is well constructed and shows
asecure graspof the chosen genre.

Make assertive use of the
characteristic language and of the
chose text type.

‘When editing, recognise how changing
the word choicecan enhance the

meaning of the writing.

Use vocabulary thatis varied,
imaginative and appropriate, including
use of technical and specific words.

Edit for spelling, punctuation and
grammar errors and suggest
improvements to my own and
others" writing.




“Kinelic Leltere®

making hand-writing easy for everyone

. )

Making bodies stronger

Learning the letters

v e

Holding the pencil

(v e ———

@) EE—

Flow and fluency

Physical strengthening of the body

Motor and spatial preparation

Dynamic movements for learning
Lletter shapes

Sensory experiences for memory
and recall

Optimal pencil hold for speed and
legibility

Diagnostic photos for addressing
issues

Speed and stamina developed

Economy of movement and use of
rhythm for speed

Joining letters in a 12 week
programme




Kinelic Letters®

making hand-writing easy for everyone

eAutomaticity — Formation, orientation and placement of letters becomes automatic which frees up space in the
working memory.

*Achievement — Fast, legible and fluent handwriting underpins success in every curriculum area.

*Confidence — Good handwriting creates a positive initial judgement.

*Creativity — When handwriting is automatic, the brain can concentrate on content.

*Reading — Writing and reading are reciprocal skills, so improvement in one, helps the other.

*Phonics and Spelling — legible handwriting means children can read and correct spelling.

*Fast, legible and comfortable writing from the start.

*Automaticity — The physical act of writing and letter formation is made sufficiently easy, that all the attention of
the brain can be on the content of the writing.

*Pupils involved in understanding and pacing their learning so motivation is high.

*Visible and fast progress develops confidence and self-esteem.



Kinetic Letterse is a handwriting programme for use in primary and secondary schools.
Using four main threads of

e Making bodies stronger,

e Holding the pencil,

e Learning the letters, and

e Flow and fluency,

it enables children to develop legible handwriting that is produced quickly and
automatically. With the development of automaticity, handwriting becomes a valuable
tool and not a hindrance to learning.

The Kinetic Letterse font covers all the letters in the alphabet and is based on a set of
rules that have been made a simple as possible to enable fast learning. The order in
which letters are taught recognizes the cognitive development of children.

The programme can be used with any reading programme including phonics. Initially
reading and writing are taught separately (as recommended by phonics programmes);
later on, reading and writing are combined.

Strength: Writing is a fine finger operation; children must have core body and arm
strength to be able to control their fingers precisely.

Pencil hold: The pencil/pen grip must be comfortable to allow writing for long periods
(eg exams often last for hours). Pens and pencils with a triangular cross-section assist
in developing the correct hold.

Letter formation: The movements to form the letters begin with &
whole body movements and progress through writing in sand trays

to writing on whiteboards and finally writing on paper. In Kinetic / 4
Letterse, all the letters and numbers are formed by one of two o
monkeys, a brave one (Bounce) who goes to the top branch of the o -
tree, and a scared one (Skip) who goes to the lower branch.

Flow and fluency: Letter movements are minimized to help a fast writing style to
develop. There are no lead-in strokes (a waste of time and effort).



Kinelic LeHers®

Learn'mg the lelters and their lelter J:amilies

Family | Lehrs | Family Feakure
Lower-case leffers
Jumper Family hnmbrp Down-bump. Back up. Push over.
Abracadabra Family  [caodsqg Pull around and Push, Abracadabra.
Window Cleaner Family |1} u Down-bump. Flick (the waler o).
Fisher Family yi59 Down, on-down and Pul around (ko
calch the fish)
Special Squirker e Push across. Up. Pull around and
Push (along the ground).
Slider family kvwxz Slide
Upper-case lehers
Straight lined group | ILEFHT Stark with Down-bump.
Curved line group ~ |COSGQ Stark with Pull around
Lines with Curves group D PBR T U Combine Straight lines with Curves
Sliding lines group ~~ [AMNW VX ZKY | Involve Diaganal lines
Numbers
Pushing numbers 2357 Push move helps arientation
Pulling numbers 06984 Pull move helps orientalion

Using Hte lree: When Prachsing wriﬁng, use a wril'ing line and er free

sgmbcl bo give a guide for both where H'ne leHers start ond Hueir Proporhons

ond how H\eH sit on / 90 below the ground line.



Statutory requirements

Non-statutory requirements

Early Years Foundation Stage

Literacy development involves encouraging
children to begin to read and write.

Moving and handling: Children show good control
and co-ordination in large and small movements.
They move confidently in a range of ways, safely
negotiating space. They handle equipment and
tools effectively, including pencils for writing.
Writing: Children write simple sentences.

Expected descriptors: Shows preference for a
dominant hand. Use a pencil effectively to
form recognisable letters, most of which are
correctly formed.

Exceeding descriptors: They hold paper in
position and use their preferred hand for
writing, using a correct pencil grip. They are
beginning to write on lines and control letter
size.

Key stage 1 Year 1

Pupils’ writing during Year 1 will generally develop at a slower pace than their reading. This is
because they need to encode the sounds they hear in words (spelling skills), develop the physical
skill needed for handwriting, and learn how to organise their ideas in writing.

Pupils should be taught to:

e sit correctly at a table, holding a pencil
comfortably and correctly;

e begin to form lower-case letters in the correct
direction, starting and finishing in the right
place;

o form capital letters;

o form digits 0-9;

e understand which letters belong to which

handwriting ‘families’ (i.e. letters that are
formed in similar ways) and to practise these;

e write from memory simple sentences dictated
by the teacher

Handwriting requires frequent and discrete,
direct teaching. Pupils should be able to form
letters correctly and confidently. The size of
the writing implement (pencil, pen) should not
be too large for a young pupil’'s hand.
Whatever is being used should allow the pupil
to hold it easily and correctly so that bad habits
are avoided.

Left-handed pupils should receive specific
teaching to meet their needs




Year 2
In writing, pupils at the beginning of year 2 should be able to compose individual sentences orally
and then write them down, and to form individual letters correctly, so establishing good handwriting

habits from the beginning.

Pupils should be taught to:

« form lower-case letters of the correct size

relative to one another;

« stat using some of the diagonal and
horizontal strokes needed to join letters and
understand which letters, when adjacent to

one another, are best left un-joined;

+« write capital letters and digits of the correct
size, orientation and relationship to one

another and to lower case letters;

s use spacing between words that reflects the

size of the letters.

Pupils should revise and practise correct letter
formation frequently. They should be taught to
write with a joined style as soon as they can
form letters securely with the correct
orientation.

Upper key stage 2 Years 5-6
Children should be able to write down their ideas quickly. By the end of Year 6, pupils’ writing should
be sufficiently fluent and effortless to manage the general demands of the curriculum in Year 7.

Lower key stage 2 Years 3-4

Joined handwriting should be the norm; pupils should be able to use it fast enough to keep pace

with what they want to say.

Pupils should be taught to:

= use the diagonal and horizontal strokes
that are needed to join letters and
understand which letters, when adjacent
to one another, are best left un-joined;

= increase the legibility, consistency and
quality of their handwriting, e.g. by
ensuring that the down-strokes of letters
are parallel and equidistant; that lines of
writing are spaced sufficiently so that the
ascenders and descenders of letters do
not touch.

Pupils should be able to write down their ideas
with a reasonable degree of accuracy and with
good sentence punctuation.

Pupils should be using joined handwriting
throughout  their  independent  writing.
Handwriting should continue to be taught, with
the aim of increasing the fluency with which
pupils are able to write down what they want
to say. This, in turn, will support their
composition and spelling.

Pupils should be taught to:
= write legibly, fluently and with increasing
speed by:

o choosing which shape of a letter to
use when given choices and
deciding whether or not to join
specific letters,

o choosing the writing implement that
is best suited for a task.

Pupils should continue to practise handwriting
and be encouraged to increase the speed of it,
so that problems with forming letters do not get
in the way of their writing down what they want
to say. They should be clear about what
standard of handwriting is appropriate for a
particular task (e.g. quick notes or a final
handwritten version). They should also be
taught to use an un-joined style (e.g. for
labelling a diagram or data, writing an email
address, or for algebra) and capital letters (e.qg.
for filling in a form).




Writing - Our expectations

1 — 2 Working towards (Simple Ideas)

A child who is working towards the expected standard will focus on one relevant aspect at a time. The ideas
are often simple and underdeveloped. They do not link.

3 - Age related but not secure (Relational Ideas)

A child who is working at this standard will focus on several relevant aspects of writing but treat them
independently from each other. The ideas may link but may be disjointed at times throughout the writing.

4. Age related (Making Multiple Links)

An age related child will demonstrate that different aspects have become integrated in to a coherent whole.
This will be across the key pathways of Spelling, Organisation, Purpose, Word, Grammar and Handwriting.

5. Greater Depth (Expert understanding)

A child will demonstrate a higher level of abstraction through...
e Autonomy and Independence

* Direction and Control

* Imagination and Voice

e Sustaining the genre






Reception - Early Learning Goals

ELG Comprehension

Children at the expected level of development will: -

e Demonstrate understanding of what has been read to them by retelling stories and narratives using their own words
and recently introduced vocabulary.

e Anticipate — where appropriate — key events in stories.

e Use and understand recently introduced vocabulary during discussions about stories, non-fiction, rhymes and poems
and during role-play.

ELG: Word Reading

Children at the expected level of development will: -

e Say a sound for each letter in the alphabet and at least 10 digraphs.

e Read words consistent with their phonic knowledge by sound-blending.

e Read aloud simple sentences and books that are consistent with their phonic knowledge, including some common
exception words.

ELG: Writing

Children at the expected level of development will: -

e Write recognisable letters, most of which are correctly formed.

e Spell words by identifying sounds in them and representing the sounds with a letter or letters.
e Write simple phrases and sentences that can be read by others.



| can write what is read

aloud to me, including

tricky words and words
that | have to sound out.

| use the rules for adding -s
and -es .

| can rehearse out loud
before writing my ideas
down.

My writing can be read
without mediating.

| can make some
appropriate word choices
from word banks, class lists
and sentence openers.

| can read my writing out
loud clearly and check if it
makes sense.

| can begin to form lower

case letters in the correct
direction, starting and
finish in the right place.

| can add the suffixes - ed, -
ing, -er, -est to root words.

| can use a simple structure
in my writing e.g.
beginning, middle and end
or instructions in the right
order.

| can use capital letters for

names of people, places,
days of the week and
personal pronoun - I.

| can form capital letters.

| can spell the days of the
week. | can spell words
using the 40+ phonemes
that | know.

| can write more than one
sentence about an idea.

| can begin to punctuate
sentences with

exclamation marks and
guestion marks.

| can hold a pencil
comfortably and correctly
when sitting at a table.

Year 1 — Key Competencies

| can spell most of the 100
high frequency words.

| can convey basic
information and ideas
through appropriate word
choices.

| can begin to punctuate
sentences, using a capital
letter and a full stop.

| can form digits 0-9,
starting and finishing in the
right place.

| can use the prefix 'un’.

| can share what | have
written with an adult. | can
use some basic descriptive
language - colour, size,
simple emotions.

| can join words and
clauses using the
conjunction 'and’.




| can spell the simple
homophones/near
homophones e.g there,
their, they're.

| can use connectives and
prepositions that signal
time e.g. then, after, before,
in, on.

| can identify whether a
sentence is a command,
statement, exclamation or
question.

| can use question marks
and exclamation marks
correctly. | can consistently
use full stops and capital
letters correctly in my
sentences.

Year 2 — Key Competencies

| can spell most of the
common tricky/exception
words.

| can use the conjunctions -
or and - but to link my
ideas.

| know who my writing is
for (intended audience).

| can use apostrophes for
contracted forms and the
possessive (singular) form -
the girl's book.

| can use the possessive
apostrophe for a singular
person - the girl's book.

| can use a simple structure in
my writing e.g. beginning,
middle, end, or instructions in
the correct order. The
organisation reflects the
purpose of the writing e.g.
newspaper features.

| can use interesting
adjectives to describe
people, objects and setting.

| am beginning to join
letters in my writing.

| can spell 10 words with
contractions - it's, can't,
won't, they're etc.

| can think about and plan
what | am going to write
before writing it.

| can use interesting
adverbs to describe actions.

| can write capital and lower
case letters of the correct
size and orientation.

| can write what is read
aloud to me, including
tricky words, words that
have to sound out and use
the correct basic
punctuation.

| can think about the
different styles needed for
different types of writing.

| can show evidence of
using simple similes - It was
as yellow as the sun.

| can use spacing between
words that reflects the size
of the letters.

| can add suffixes to spell
longer words -eg. -ment, -
ful, -less, -ly.

| am beginning to use
different types of language
across different types of
writing e.g. story language,
nonfiction.

| can use the present and
past tenses correctly. | can
use commas in a list.

| can form lower case letters
of the correct size, relative
to one another. My writing
can be read without
mediating.




| can spell words ending
in - tion, -sion, -cian, -
ssion.

| can use simple
connectives (e.g. Also, as
well, because) to link
ideas logically.

My vocabulary is
interesting and provides
some clarity for the
reader e.g. stumble
instead of walk.

Year 3 — Key Competencies

| can use the prefixes dis-,
mis-, in- and im

The organisation reflects
the purpose of the wiring
- a newspaper report has
a headline, a by-line,
introduction and recount
of events.

| can use appropriate
words to support the text
type - e.g. use imperative
verbs in instruction texts.

| can proof red for errors.

| can spell the next 22
sets of homophones/near
homophones e.g.
accept/except.

| can begin to use
paragraphing in narrative
writing - e.g. for a new
location in a story.

| can modify nouns by
one or more precise
adjectives - a loud wailing
sound.

| can edit my writing to
check that it makes sense.

| can use the first two or
three letters of a word to
check the spellingin a
dictionary.

| can group similar
information together in
paragraphs in non fiction
writing. Some evidence of
viewpoint is established.

| can use interesting
adverbs to describe
actions.

| can write the date and
title and underline both
for every piece of writing.

| can make additions,
revisions and
improvements to my
writing.

| can include relevant,
imaginative detail - e.g.
direct speech, description
of a setting and feelings,
humour, surprise or
suspense.

| can write and punctuate
complex sentences using
a wider range of
prepositions and
conjunctions - e.g.
although, if.

| only use capital letters
when appropriate.

| can begin to use an
appropriate opening and
ending.

| am beginning to
understand how to write
for different audiences
and different purposes.

| can use a range of
different sentence
starters.




| can use the possessive
apostrophe correctly in
regular and irregular plurals -
e.g. children's shoes and girls'
shoes.

| can use paragraphs to
organise my stories into an

introduction, build up,

conflict and resolution.

In narrative, my writing
creates settings, insights into
characters and develops the
plot through blending, rather

than telling the reader.

| can use and punctuate
direct speech with inverted

Year 4 — Key Competencies

| can use the siffixes -ly, -
ation, - ous.

In non-fiction, | can write a
clear introduction, followed
by logical points, drawing to a
defined conclusion.

| can use adventurous and
varied vocabulary to engage
the reader.

commas.

| can write in standard English
forms for verb inflections -
e.g. we were instead of we

| can spell the next 22 sets of
homophones/near
homophones - e.g.
accept/except.

| can plan how to structure
my writing to meet the
purpose.

| can use a choice of
pronouns or nouns to avoid
repetition.

| can use a range of sentence
structures - simple,
compound and complex.

| can write correctly spelt and
punctuated sentences as
dictated by my teacher.

| can use some of the 'Tricks
of the trade' for a given style
to ensure that the style of
writing is evident.

| can use a thesaurus to
improve my choice of words
and to expand my vocabulary.

| can spell all of the Year 3
and 4 word list.

| can evaluate how effective
my writing is, by referring to
the features of a given text
type and make necessary
improvements.

| can use commas after
fronted adverbials.

| can use diagonal and
horizontal strokes that are
needed to join letters.




| know and use the''l

before e' rule following a c.

Within paragraphs, | can
sustain and develop my
ideas around a topic
sentence.

| can use a thesaurus
independently to choose

words for deliberate effect.

Year 5 — Key Competencies

| can spell words with the
endings -cious and -tious.

| can blend dialogue with

action and description to
convey character and

move the story forward.

My vocabulary choices are
more thoughtful and
enhance meaning.

| can ensure the consistent
and correct use of tense
throughout a piece of
writing.

| can spell words with
silent letters.

In my writing, the setting is
used to create mood.

| can use expanded noun
phrases to convey relevant
information concisely.

| can edit for spelling,
punctuation and grammar
errors and suggest
improvements to my own
and others' writing.

| can spell words with the
letter string -ough.

| can use devices to engage
the reader - e.g. repetition
for effect, rhetorical
question, etc.

| can use a range of

sentence structures -

short, compound and
complex.

In narrative, | can shape a

story using paragraphs to

show shifts in time, place
and action.

| can write in a given style
successfully.

| can use commas more

accurately to separate
clauses - e.g. subordinate,

embedded and relative.

| prepare myself and my
work area to enable the
required level of
presentation.

| can use connectives,
within a paragraph, to link

the sentences - e.g. in
addition, finally, therefore.

| can manipulate sentence
structures for effect, to suit
the purpose.

| can use colons and semi
colons when writing lists.




| can spell all of the year 5
and 6 word list.

| can make links between

paragraphs in non-fiction
writing - e.g. a topic
sentence links to the

linking sentence from the
previous paragraph.

| can use vocabulary that
is varied, imaginative and
appropriate, including use
of technical and specific
words.

Year 6 — Key Competencies

| can spell words with the
endings -cial and -tial.

| can use the setting and
weather as a 'sympathetic
background' to the
characters situations - e.g.
thunderstorms for the
dangerous parts with the sun
coming out when all is well.

| can recognise
vocabulary that is
appropriate for formal
speeches and writing.

The direction (or slant) of
my handwriting is
consistent across a piece
of work.

| can spell words with the
endings -ible and -able.

My writing is well paced.

| can use brackets, dashes
or commas to indicate
parenthesis.

My handwriting is clear
and legible every time |
write.

| can regularly and
independently make use
of a dictionary to check
the spelling and meaning
of words.

My writing is well
constructed and shows a
secure grasp of the
chosen genre.

| can choose passive
verbs, when appropriate,
to affect the presentation
of informationin a
sentence.

| can choose the writing
implement that is best
suited for a task.

| can link my ending with
a range of references to
the start of my writing.

| can make assertive use
of the characteristic
language and of the
chose text type.

| can recognise sentence
structures that are
appropriate for formal
speech and writing - e.g.
If | were.

| can maintain holding a
pencil/pen correctly.

| can create my own plan
appropriate to the
audience and purpose.

When editing, | recognise
how changing the word
choice can enhance the
meaning of the writing.

| can use semi colons,
colons or dashes to mark

boundaries between

independent clauses.




IMPLEMENTATION







Year Autumn Spring Summer
1 Captions, Lists and Labels Marrative — Stories with Marrative — Traditional Tales,
Marrative — stories in familiar repeating patterns, stories diary writing.
settings, diary from other cultures, poetry Mon-Fiction — Mon-
Mon-Fiction — Fact Files and learnt by heart Chronaological Reports
Reports MNon-Fiction — Instructions,
Letter writing
Marrative — Stories in
Famiiliar Settings Non-Fiction
Reports and Recounts
2 Marrative — Stories with familiar Diaries-recount, writing in Marrative-writing in role
settings. role Writing stories Informal letter writing
Mon-chron reports about Marrative-stories from Description and narrative
dragens/imaginary instructions another culture Marrative — traditional tales
Marrative-description Mon-chron report about and traditional tales with a
Persuasive letter writing meerkats twist
Informal letter writing Informal letter writing Moon
reports
3 Marrative — Stories with familiar Marrative — adventure and Recount — Diaries

settings.

Mon chronological report —
history link.

Recount - diaries

Marrative — stories with a
familiar setting,/ diaries

mystery
Informal Letters
Persuasive writing

Mom-Chronological report
Marrative — Myths and
Legends




Aut 1: Marrative — stories with a
historical setting Blists Hill trip
Aut 2: Nonfiction

Aut 2: narrative — stories from
imaginary worlds Poetry -
images

Evewitness account (history
link) 5pl: setting description
5pl: lournalistic —

newspaper report
PoetrySp2: Narrative —

stories from another culture
Sp2: Informal letters

Kastner Sul: Marrative —

stories with dilemmas Sul:
Diary — recount

Su2: Explanation Su: poetry

Marrative— stories by significant
guthors

Mon-fiction — formal and
informal letters

Persuasive Journalistic Recounts
— diaries

Recounts — diaries non-
chronological kepﬂrtsp

Marrative— stories by
significant authors Recounts
— diaries Poetry A-Z Poetry -
narrative Poetry- poetic style
Mon-chronological reports
Biography

Marrative— stories by
significant authors

Speech writing Journalistic
Recounts — diaries Non-
fiction — formal and informal
letters

Marrative — older literature
Classic stories Play scripts

Biography

Diaries

Explanation text
Descriptive

Balanced arguments
Marrative — playscripts
Poetry — power of imagery

Persuasive advert
Informal letter

Marrative — short story
Journalistic — newspaper
article

As above

Marrative — flashbacks
Instructions

Formal letters

Speech writing

Foetry units




Key Concepts

What are the
links?

Key

Key Activities Competencies

What are we
learning and
measuring?

What are we
doing?

Key
Vocabulary

What are we
hearing?
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Spring 2
Non-dhron Repork
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Summer |
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Narralive
Summer 2
SeHir'm\? Descriphon
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NC PoS

Key Concepts

Key Competencies

Key Vocabulary

Key Activity

Children should be
taught to write
sentences by:

* saying out loud
what they are going to
write about
composing a sentence
orally before writing it

* discuss what they
have written with the
teacher or other

pupils

*read aloud their
writing clearly enough
to be heard by their
peers and the teacher.

* Leave spaces
between words

* Join words and
joining clauses using
and

* Begin to punctuate
sentences using a
capital letter and a full
stop, question mark or
exclamation mark

Promote

curiosity, enthusiasm and
engagement through a range
of topics and themes.

Develop a strong

awareness of prior learning
and the links that exist to new
knowledge.

Develop new learning

and understand the impact
on ourselves, the school and
the wider community.

Spelling:
| can write what is read aloud to me, including tricky
words and words that | have to sound out.

Organisation:

| can rehearse out loud before writing my ideas down.

| can use a simple structure in my writing e.g. beginning,
middle and end or instructions in the right order.

| can write more than one sentence about an idea.

Purpose:

| can convey basic information and ideas through
appropriate word choices.

| can share what | have written with an adult.

Word:

| can use some basic descriptive language - colour, size,
simple emotions.

| can make some appropriate word choices from word
banks, class lists

Grammar:

| can read my writing out loud clearly and check if it makes
sense.

| can use capital letters for names of people, and personal
pronoun - |.

| can begin to punctuate sentences, using a capital letter
and a full stop.

Handwriting:

| can begin to form lower case letters in the correct
direction, starting and finish in the right place.

| can form capital letters. | can hold a pencil comfortably
and correctly when sitting at a table.

| can form digits 0-9, starting and finishing in the right
place.

Fiction — literature that
describes imaginary events.

Non-Fiction — writing that
is informative or factual

Conjunction — a word used to connect
clauses

Non chronological report — Non fiction
writing not in chronological order

Subheading — a heading for a
subsection of writing

Punctuation — used to clarify meaning
in writing.

1. How do lists help us?
Children make lists of things for a seaside picnic and label
images and photos with words and captions.

2. How do labels help the reader?
Children use phonic understanding to label pictures from the
story Billy's Bucket. Use capital letters for the names of people

3. How do you know it is a sentence?

Children write sentences in response to images from the book —
what is happening? What can you see? Sentence rules
discussed and displayed. Rehearse what they want to write and
begin to use classroom resources for support.

4. How can I retell a story for others?

Using drama as a starting point the children retell the story of
Billy's Bucket and make their own mini book using simple
adjectives.

5. How can | describe a characters appearance?

Collect words to describe Knuffle Bunny — create word banks
and model how to use them. Label and describe characters
from the story. Use capital letters for names.

6. Can | use interesting words?

Using words from the word bank the children will write
sentences based on images from the story. Label, list and
caption images.

7. Can | write for others to read?

Children use their understanding of the story to write a very
simple and short story based on a lost toy. Reinforce story
structure and use of description.




NC PoS

Key Concepts

Key Competencies

Key Vocabulary

Key Activity

Children should be
taught to write
sentences by:

* saying out loud what
they are going to write
about composing a
sentence orally before
writing it

* discuss what they
have written with the
teacher or other pupils

*read aloud their
writing clearly enough
to be heard by their
peers and the teacher.

* Leave spaces
between words

* Join words and
joining clauses using
and

* Begin to punctuate
sentences using a
capital letter and a full
stop, question mark or
exclamation mark

Promote curiosity, enthusiasm and
engagement

Develop a strong awareness of prior
learning and the links that exist to
new knowledge.

Develop new learning
and understand the impact
on ourselves

Spelling:
| can write what is read aloud to me, including tricky
words and words that | have to sound out.

Organisation:

| can rehearse out loud before writing my ideas down.

| can use a simple structure in my writing e.g. beginning,
middle and end or instructions in the right order.

| can write more than one sentence about an idea.

Purpose:

| can convey basic information and ideas through
appropriate word choices.

| can share what | have written with an adult.

Word:

| can use some basic descriptive language - colour, size,
simple emotions.

| can make some appropriate word choices from word
banks, class lists

Grammar:

| can read my writing out loud clearly and check if it makes
sense.

| can use capital letters for names of people, and personal
pronoun - |.

| can begin to punctuate sentences, using a capital letter
and a full stop.

Handwriting:

| can begin to form lower case letters in the correct
direction, starting and finish in the right place.

| can form capital letters. | can hold a pencil comfortably
and correctly when sitting at a table.

| can form digits 0-9, starting and finishing in the right
place.

Fiction — literature that describes imaginary
events.

Non-Fiction — writing that is informative or
factual

Conjunction — a word used to connect clauses

Non chronological report — Non fiction writing
not in chronological order

Subheading — a heading for a subsection of
writing

Punctuation — used to clarify meaning in
writing.

1. What do | know about a topic?

The children compare statements and decide if they are
fact or fiction — discuss the meaning of factual. Children
explore what they already know about a topic and write
factual statements to demonstrate this.

2. How can a subheading help me organise my
writing?

Using tha facts the children wrote they will compare the
content and select which subheading it should be placed
under — discuss why subheading are helpful to readers

3. How can | show my understanding to the reader?
Children create a non chron report about their chosen
vehicle — use of subheadings and diagrams

4. What words can | choose to add description?
Children investigate what adjectives are and how they
can be used to change the noun. Children then apply
understanding to their own writing.

5. Why is it important to plan a story?

Children plan and write their own story — children use
and to join ideas in their sentence writing and to support
their understanding of using adjectives to describe.

6. Why do we need full stops and capital letters?
Children compare writing that has punctuation and
writing that has none. What difference does it make to
the reader? Children learn the rules for application of
punctuation

Children begin to use capital letters and full stops in
their fiction and non fiction writing




NC PoS

Key Concepts

Key Competencies

Key Vocabulary

Key Activity

Children should be
taught to write
sentences by:

* saying out loud what
they are going to write
about composing a
sentence orally before
writing it

* discuss what they
have written with the
teacher or other pupils

*read aloud their
writing clearly enough
to be heard by their
peers and the teacher.

* Leave spaces
between words

* Join words and
joining clauses using
and

* Begin to punctuate
sentences using a
capital letter and a full
stop, question mark or
exclamation mark

Promote curiosity, enthusiasm
and engagement

Develop a strong awareness of
prior learning and the links that
exist to new knowledge.

Develop new learning
and understand the impact
on ourselves

Spelling:

| can write what is read aloud to me, including tricky words and
words that | have to sound out.

I can spell the days of the week.

| can spell words using the 40+ phonemes that | know.

Organisation:

| can rehearse out loud before writing my ideas down.

My writing can be read without mediating.

| can use a simple structure in my writing e.g. beginning, middle
and end or instructions in the right order.

| can write more than one sentence about an idea.

Purpose:

| can convey basic information and ideas through appropriate
word choices.

| can share what | have written with an adult.

Word:

| can use some basic descriptive language - colour, size, simple
emotions.

| can make some appropriate word choices from word banks, class
lists

Grammar:

| can read my writing out loud clearly and check if it makes sense.
| can use capital letters for names of people, places, days of the
week and personal pronoun - I.

| can begin to punctuate sentences question marks.

I can begin to punctuate sentences, using a capital letter and a full
stop.

I can join words and clauses using the conjunction 'and'.

Handwriting:

| can begin to form lower case letters in the correct direction,
starting and finish in the right place.

I can form capital letters. | can hold a pencil comfortably and
correctly when sitting at a table.

I can form digits 0-9, starting and finishing in the right place.

Fiction — literature that
describes imaginary events.

Non-Fiction — writing that
is informative or factual

Conjunction — a word used to
connect clauses

Non chronological report — Non
fiction writing not in chronological
order

Subheading — a heading for a
subsection of writing

Punctuation — used to clarify
meaning in writing.

1. Which words are worth saving?

Children create an active word bank to use for their
writing. Create sections for nouns, adjectives and verbs to
use in their book creation.

2. Can |l use ambitious vocabulary?

Children use their word bank to create a counting book in
the style of ‘We All Went On Safari’. Children follow a
repeating pattern and use vocab to convey the wild
animals seen.

3. How does punctuation change my writing?
Children explore how sentences that end with question
marks and exclamation marks convey different meanings
to the reader. Children apply their understanding to
informal letter writing in character as the main character
of the story.

4. What story is hidden in the illustrations?

Children look at how the illustrations give extra detail to
the narrative told by the author. Can they find extra
details that they can mimic in their own writing? Children
describe characters and settings from the story.

5. Can we tell a good story?

Children plan and retell the story of Handa’s Hen.
Children use a simple structure and focus on description
of characters and feelings.



NC PoS

Key Concepts

Key Competencies

Key Vocabulary

Key Activity

Children should be
taught to write
sentences by:

* saying out loud
what they are going to
write about omposing
a sentence orally
before writing it

* discuss what they
have written with the
teacher or other

pupils

*read aloud their
writing clearly enough
to be heard by their
peers and the teacher.

* Leave spaces
between words

* Join words and
joining clauses using
and

* Begin to punctuate
sentences using a
capital letter and a full
stop, question mark or
exclamation mark

Promote

curiosity, enthusiasm and
engagement through a range
of topics and themes.

Develop a strong

awareness of prior learning
and the links that exist to new
knowledge.

Organisation

| can rehearse out loud before writing my ideas

down. My writing can be read without

mediating. | can use a simple structure in my

writing e.g. beginning, middle and end or
instructions in the right order.

| can write more than one sentence about an

idea.

Purpose
| can convey basic information and ideas
through appropriate word choices.

| can share what | have written with an adult

Word
| can use some basic descriptive language -

colour, size, simple emotions. | can make some

appropriate word choices from word banks,
class lists and sentence openers

Grammar
| can begin to punctuate sentences with

exclamation marks and question marks. | can
begin to punctuate sentences, using a capital

letter and a full stop. | can join words and
clauses using the conjunction 'and'.

Spelling

| can spell words using the 40+ phonemes that |

know. | can spell most of the 100 high
frequency words.

Fiction — literature that
describes imaginary events.

Non-Fiction — writing that
is informative or factual

Conjunction — a word used to connect
clauses

Non chronological report — Non fiction
writing not in chronological order

Subheading — a heading for a
subsection of writing

Punctuation — used to clarify meaning
in writing.

1. How can | find out about a topic?

Children research Owls through books, internet and
video. Children will record what owls are, owls can
and owls have. Children draft a non-chron report.

2. How can | present information to my audience?
Children write a non-chron report on owls —
including sub-headings, diagrams etc..

Children present what they know to their friends

3. How can | show how my character feels
Children write in character to show how the
character feels about waiting for the owl to come.
The children concentrate on both what the
character thinks and feels that night.

4. How can | add description to my story?
Children use adjectives to describe the setting and
characters in their own retell of White Owl, Barn
Oowl.

5. How can | use a story | know to help me write
my own?

Children use Owl Babies to help construct a
narrative for their own story about baby birds.
Children plan, write and share their stories.




NC PoS

Key Concepts

Key Competencies

Key Vocabulary

Key Activity

Children should be
taught to write
sentences by:

* saying out loud
what they are going to
write about omposing
a sentence orally
before writing it

* discuss what they
have written with the
teacher or other

pupils

*read aloud their
writing clearly enough
to be heard by their
peers and the teacher.

* Leave spaces
between words

* Join words and
joining clauses using
and

* Begin to punctuate
sentences using a
capital letter and a full
stop, question mark or
exclamation mark

Promote

curiosity, enthusiasm and
engagement through a range
of topics and themes.

Develop Independence
and promote responsibility
for learning.

Spelling:

| can write what is read aloud to me, including tricky words and words that
| have to sound out.

| use the rules for adding -s and -es . | can add the suffixes - ed, -ing, -er, -
est to root words.

I can spell the days of the week.

| can spell words using the 40+ phonemes that | know.

| can spell most of the 100 high frequency words.

| can use the prefix 'un'.

Organisation:

I can rehearse out loud before writing my ideas down.

My writing can be read without mediating.

| can use a simple structure in my writing e.g. beginning, middle and end or
instructions in the right order.

| can write more than one sentence about an idea.

Purpose:

| can convey basic information and ideas through appropriate word
choices.

| can share what | have written with an adult.

Word:
| can use some basic descriptive language - colour, size, simple emotions.
| can make some appropriate word choices from word banks, class lists

Grammar:

| can read my writing out loud clearly and check if it makes sense.

| can use capital letters for names of people, places, days of the week and
personal pronoun - I.

| can begin to punctuate sentences with exclamation marks and question
marks.

| can begin to punctuate sentences, using a capital letter and a full stop.

| can join words and clauses using the conjunction 'and'.

Handwriting:

| can begin to form lower case letters in the correct direction, starting and
finish in the right place.

| can form capital letters. | can hold a pencil comfortably and correctly
when sitting at a table.

| can form digits 0-9, starting and finishing in the right place.

Above to be completed during daily phonic lessons and individual
reading with teacher/TA

Fiction — literature that
describes imaginary events.

Non-Fiction — writing that
is informative or factual

Conjunction — a word used to connect
clauses

Punctuation — used to clarify meaning
in writing.

1. How can | describe the main character?
Children collect a range of adjectives that describe
both appearance and personality. Children write
descriptive sentences using simple adjectives and
capital letters for names.

2. Can | write questions for my partner to answer?
Children use their knowledge of the story to write
quiz questions for their partner to answer. Children
use capital letters, question marks and capital
letters for names.

3. How can | show how my character feels
Children write in character to show how the
character feels about a visit from Anancy. Children
use simple describing words and conjunctions.

4. How can | add description to my story?
Children use adjectives to describe the setting and
characters in their own retell of Anancy and Mr Dry
Bones

5. How can | learn a story to retell? — children use
Pie Corbett techniques to make story maps, retell
and adapt the story of the Three Billy Goats Gruff.

6. How can | use a story | know to help me write
my own?

Children use Pie Corbett techniques to adapt the
structure of the story to construct their own
narrative with new characters.




NC PoS

Key Concepts

Key Competencies

Key Vocabulary

Key Activity

Children should be
taught to write
sentences by:

* saying out loud
what they are going to
write about omposing
a sentence orally
before writing it

* discuss what they
have written with the
teacher or other

pupils

*read aloud their
writing clearly enough
to be heard by their
peers and the teacher.

* Leave spaces
between words

* Join words and
joining clauses using
and

* Begin to punctuate
sentences using a
capital letter and a full
stop, question mark or
exclamation mark

Nurture respect for

others and value differences
within our school
community.

Grow an awareness of
civic responsibility and
global citizenship.

Develop new learning

and understand the impact
on ourselves, the school and
the wider community.

Spelling:

| can write what is read aloud to me, including tricky words and
words that | have to sound out.

| use the rules for adding -s and -es . | can add the suffixes - ed, -ing, -
er, -est to root words.

| can spell the days of the week.

| can spell words using the 40+ phonemes that | know.

| can spell most of the 100 high frequency words.

| can use the prefix 'un’.

Above to be completed during daily phonic lessons and individual
reading with teacher/TA

Organisation:

| can rehearse out loud before writing my ideas down.

My writing can be read without mediating.

| can use a simple structure in my writing e.g. beginning, middle and
end or instructions in the right order.

| can write more than one sentence about an idea.

Purpose:

| can convey basic information and ideas through appropriate word
choices.

| can share what | have written with an adult.

Word:

| can use some basic descriptive language - colour, size, simple
emotions.

| can make some appropriate word choices from word banks, class
lists

Grammar:

| can read my writing out loud clearly and check if it makes sense.

| can use capital letters for names of people, places, days of the week
and personal pronoun - I.

| can begin to punctuate sentences with exclamation marks and
question marks.

I can begin to punctuate sentences, using a capital letter and a full
stop.

| can join words and clauses using the conjunction 'and'.

Handwriting:

| can begin to form lower case letters in the correct direction, starting
and finish in the right place.

| can form capital letters. | can hold a pencil comfortably and
correctly when sitting at a table.

I can form digits 0-9, starting and finishing in the right place.

Fiction — literature that
describes imaginary events.

Non-Fiction — writing that
is informative or factual

Conjunction — a word used to connect
clauses

Punctuation — used to clarify meaning
in writing.

1. How can | describe characters and settings?
Children collect a range of adjectives that describe
both appearance and personality. Children write
descriptive sentences using simple adjectives and
capital letters for names.

2. Can | punctuate sentences carefully?

Children investigate punctuation in the texts they
read. Correct simple punctuation mistakes in pairs
and then apply understanding to their own writing.

3. How can | show how my character feels
Children write in character to show how the
character feels about a visit from Anancy. Children
use simple describing words and conjunctions.

4. How can | add description to my story?
Children use adjectives to describe the setting and
characters in their own retell of Anancy and Mr Dry
Bones

5. How can | learn a story to retell? — children use
Pie Corbett techniques to make story maps, retell
and adapt the story of the Anacy and Mr Dry Bones

6. How can | use a story | know to help me write
my own?

Children use Pie Corbett techniques to adapt the
structure of the story to construct their own
narrative with new characters.
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NC PoS Key Concepts Key Competencies Key Key Activity
Vocabulary
Transcription The writing curriculum aims for Spelling Phoneme, Weekend News (Autumn term intervention)
children to be inspired by a -To know how to use phonic skills to break words down | grapheme, split | Baseline 13.9 to target set, including photos of initial phonics dictation
range of texts that give the and help spell words. diagraph, blend, | session. Weekly intervention to work on basic sentence construction of
opportunity for children to -To know different spelling strategies to remember segment, tricky the past tense. Children plan ideas and use past tense verbs to help
respond and communicate ideas | common exception words. words, key secure understanding of how to formulate a sentence. Group children
through high quality writing. To use a suffix correctly in my writing and how they are words, suffix, accordingly (1:1 support, scaffolding, under copying/over copying,
) used. (-ed, -ing, ment, -ness, -ed etc) prefix independent writers). Past tense comparison on 18.10, including phonics
Chl|C!I"EI’l are ta‘ught, through dictation-pictured at front of book.
qual't_y modelling am_j care,fu' -Organisation/Purpose Story, The Secret Sky Garden (two weeks)
. planning to communicate in a . . . . ; . .
Composition number of genres, using -To create a plan to help structure my writing author, illustrati | Using picture stimulus to create noun phrases, focusing on key vocab
. ’ . -To compare two pieces of contrasting writing on, text, (nouns, adjectives, verbs, determiner).
challenging and age-appropriate ) . N . . . o
vocabulary, grammar and -To use conJ'unct!ons to link |c?ea‘s together sentences. Using conjunc‘tlons to gxpl'aln |d§as (e.g., how a'character feel§ and why—
punctuation. -To use conjunctions to explain ideas encourage children to justify their reasoning using clues from illustrations
-To know how to use a simple structure Nouns, to help.) Creating and describing their own secret garden using adjectives
Children will be taught the value --To know who writing is for (the intended audience) adjectives, to add interest. Children need to develop confidence and feel free to
of writing as a form of and write about real events verbs, make phonetically plausible attempts at spelling.
Vocabulary, determiner. Tatty Ratty (two weeks)

grammar and
punctuation

Handwriting

communication and always be
given purposeful writing
opportunities.

Children will be able to
handwrite fluently and legibly
through careful teaching of
Kinetic Letters.

Word, Grammar

-To understand the past and present tense and how to
use this successfully

-To construct simple sentences — to know how to use
punctuation correctly

| can write a sentence using a capital letter and full stop

Handwriting
To know how to form letters correctly, relative size , use

some strokes in writing.

| can form lower case letters of the correct size, relative
to one another

Editing and redrafting

-To reread work outloud to check for mistakes
**Spelling-To be taught daily in phonics

Coordination-
or, and, but
Subordination-
when, if, that,
because

Capital letter,
full stop, finger
space, question
mark,
exclamation
mark.
Command,
statement,
question,

Baseline story writing assessments this to compare at the end of the the
half term. Creating own version of the story using their own toy from
home. Character description, writing about own experiences of lost toys.
The Queen's Hat by Steve Attorney

Character description of the Queen (from text). Comparison of real
Queen-children to write their opinions.

Hotseat the Queen-the Queen comes to school for a visit-chn to create a
list of questions to ask her, after drama, write list of statements. Children
to retell story in their own words, then use text to innovate and create
their own story, using original structure as a guide. Create set of
instructions-hw to make a cup of tea for the Queen.

Use text to link to Lonon topic-what is information? Where do we find
out information? Purpose? Create facts about London in Curriculum.
Assessment opportunities: weekly, low-stake spelling quizzes (words
sent home). Comparison of first piece of writing to last piece. Free write
sessions, whiteboard work, phonics sessions, weekend news
construction




NC PoS Key Concepts Key Competencies Key Key Activity
Vocabulary

Transcriptio | The writing curriculum Pathway 1: Spelling **Spelling-To be taught daily in phonics Adverbs Weekend News (Autumn term intervention continued)

n aims for children to be -I can use suffixes correctly in my writing (-ed, -ing, ment, -ness, -ed etc) Adjectives Baseline recount writing-in English books, children to write a recount of their half
inspired by a range of -1 can begin to use some simple contractions in my writing and can Poetry term holiday.
texts that give the explain why they are used (it's, can't, won't, don't) Poem Poetry: After listening and responding to a range of poems about fireworks based
opportunity for children Pathway 2: Organisation Entertain around Diwali and Bonfire Night, children to use adjectives and adverbs to
to respon.d and_ -l can create a plan to help structure my writing Paint a picture describe how fireworks move. Model and encourage children to use adjectives
communicate ideas -1 can compare two pieces of contrasting writing Hear, smell, and adverbs to describe.
thr_o.ugh high quality -l can use conjunctions to link ideas together and explain ideas taste, feel Description. Using key text George and the Dragon, children to learn new, vocab
writing. (subordination and coordination) from text (e.g. mighty, miserable, pity, valley, monstrous and use in sentences.

. -I can apply a simple structure in my writing Explore use of similes in text-children to create their own simple similes after
. Children are taught, . . . . . . -

Composition through quality Pathwav'3: Purpose Mighty, designing their own dragor? with speC{aI powers. Then create glet'alled description
modelling and careful -l can write abgut real events N I’T?OhStrOl..IS,' of drag'on from story, drawing on previously learnt vocab and simile work.
planning to -To compare different styles of writing and language pity, terrifying, Narrative
communicate in a -I can create a story with a beginning, middle and end Retell story of George and the Dragon using plan to support ideas. Children have
number of genres, using | Pathway 4-Word Nouns, the freedom to create new setting, hook and character. As a class create a 'what |
challenging and age- -| can use interesting adjectives and adverbs to describe adjectives, could include check list'.
appropriate vocabulary, | - can show evidence of simple similes verbs, Diary Entry Creative writing-using video Writing inspiration- The Great Fire of

Vocabulary, grammar and Pathway 5-Grammar determiner. London | Discovery Education children to write an extract from a diary in

grammar
and
punctuation

Handwriting

punctuation.

Children will be taught
the value of writing as a
form of communication
and always be given
purposeful writing
opportunities.

Children will be able to
handwrite fluently and
legibly through careful
teaching of Kinetic
Letters.

-I can understand the past and present tense and how to use this
successfully

-I can construct simple sentences — to know how to use punctuation
correctly (?!,inalist. )

-I can punctuate sentences correctly using a capital letter and full stop
Pathway 6-Handwriting

| can form letters correctly, relative size , use some strokes in writing.

| can use spacing between words that reflects the relative size of the
letters.

| can form lower case letters of the correct size, relative to one another.

Editing and redrafting
-To reread work outloud to check for mistakes

Coordination-
or, and, but
Subordination-
when, if, that,
because

Capital letter,
full stop, finger
space, question
mark,
exclamation
mark.
Command,
statement,
question,

role. Read a range of diary entries to create a class toolkit.

Factual Writing Linked to topic and to encourage reluctant boys to write, chn to
write factual sentences about GFOL-higher ability writers to structure this as a
non-chron report.

Letter Writing and Persuasion -Grammar focus using conjunctions to link ideas,
children to explain their favourite crayon and use conjunctions to explain
reasoning. Create wanted poster for missing blue crayon-focus on descriptive
sentences to inform the reader. Children to write letters to persuade Blue Crayon
to come back to the crayon box, justifying their reasons. Invent their own
character who quits from 2KA e.g. the day the gluestick quit-write a letter in
role. Children to plan, write and record detailed letter to Father Christmas
(See Christmas Letter.pdf (sharepoint.com) planning).

Recount Class to take part in a train ride to the Polar Express-children to write a
recount of this event.

Assessment opportunities: weekly, comparison of first piece of writing to last
piece and initial letter writing and last.



https://app.discoveryeducation.co.uk/learn/videos/ec20279a-284d-4592-a761-dc122fe88027/?embed=false&embed_origin=false
https://app.discoveryeducation.co.uk/learn/videos/ec20279a-284d-4592-a761-dc122fe88027/?embed=false&embed_origin=false
https://petershilldudley.sharepoint.com/Planning/Shared%20Documents/Year%202/2021-2022/Autumn%202/English/Christmas%20Letter%20Writing%20Planning%20and%20Resources/christmas_letter.pdf
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NC PoS

Key Concepts

Key Competencies

Key Vocabulary

Key Activity

Transcription

Composition

Vocabulary,
grammar
and
punctuation

Handwriting

The writing curriculum
aims for children to be
inspired by a range of
texts that give the
opportunity for
children to respond
and communicate
ideas through high
quality writing.

Children are taught,
through quality
modelling and careful
planning to
communicate in a
number of genres,
using challenging and
age-appropriate
vocabulary, grammar
and punctuation.

Children will be taught
the value of writing as
a form of
communication and
always be given
purposeful writing
opportunities.

Children will be able
to handwrite fluently
and legibly through
careful teaching of
Kinetic Letters.

Planning and drafting
-To identify the features of different text types
-To show an increasing awareness of the audience and purpose of writing
and organisation of writing
-Recognise and use a range of sentence forms, (statement, question,
exclamation and command)
-To retell key texts using story maps and story plans to sequence ideas and
key events
-To generate vocab banks, using interesting vocab.

Evaluating and Sharing

Organisation/Purpose

-To know how to use conjunctions to link ideas together

-To understand that there are different styles of writing

-To know how to use a simple structure

-To know writing needs to be clear and simply organised

-To know who writing is for (the intended audience) and write about real
events

Word, Grammar

-To know how vocabulary can interest the reader.

| can use tense accurately.

-To develop the use of expanded noun phrases.

-To understand the past and present tense and how to use this successfully
-To know how to use punctuation correctly and consistently

Spelling

-To know how to use phonic skills to break words down and help spell words.

-To know different spelling strategies to remember common exception
words.

-To know what a suffix is and how they are used. (-ed, -ing, ment, -ness, -ed
etc)

Revising and Editing

-To know how to reread work out loud

-To understand what coherence means-'ls my writing coherent?

-To be able to self-correct and edit and improve my work (GDS)

Diary-opening, first
person, interest, past
tense, feelings,
emotions, informal,
conversational,
questions,
exclamations, inner
thoughts

Story,

author, illustration,
text, sentences.

The Tiger Who Came
to Tea specific vocab
(suddenly, milkman,
grocer, swallowed,
mouthful, hungry,
supper, café, bought).
Audience, effect,
intrigue, similies,
suspense, structure,
sequence
Coordination- or, and,
but

Subordination- when,
if, that, because
Capital letter, full
stop, finger space,
guestion mark,
exclamation mark.
Command, statement,
question,

January baseline-Recount of Christmas holiday
Quality Writing using of key texts:
The Tiger Who Came to Tea by Judith Kerr.

Sentence construction-Create speech/thought bubbles and captions to explain
what is happening at key points in the story. Encourage children to use
subordination and coordination to expand ideas, using punctuation correctly.
Description-Look at various character profiles-chn to work with a partner to
evaluate their effectiveness. Chn to then create role on the wall to collect vocab
to describe the Tiger. Chn to create a character description of the tiger.
Narrative-Retell Chn to create class story map and use Pie Corbett actions to
retell the story orally then publish in English books.
-will retell the story in their own words, ensuring there is a beginning, middle
and end. Innovation-children to use original story structure to create their own
version e.g.-The Snake who came for supper. Write final piece as a report piece
and share with a friend from another class. Free writing/Extension for GDS
writers-What happened before the tiger game to tea? Celebration of
work through class writing books, class blog and proud walls-writing
for younger children.

Emily Brown and The Thing by Cressida Cowell

Narrative-Children to invent and create an alternative ending to the story after
analysing, reading and exploring the text.

Instructions-How to get a good night's sleep-children to create a set of
imaginary instructions for the character The Thing who struggles to sleep.
Children to plan, orally rehearse their instructions before writing-publish as a
'self-help guide on class blogs. Extension-apply these skills in DT-chn to create
instructions detailing how to make a dream catcher, explaining the purpose of
them and traditional use of them.

Information text-non-chron report. Using text as a hook, children to create an
informative report detailing how to keep body healthy (link to Science learning)
Children to plan their own subheadings. Keeping my body healthy - BBC Teach



https://www.bbc.co.uk/teach/class-clips-video/science-ks1-keeping-my-body-healthy/zk4dwty

NC PoS

Key Concepts

Key Competencies

Key Vocabulary

Key Activity

Transcription

Composition

Vocabulary,
grammar and
punctuation

Handwriting

The writing curriculum aims
for children to be inspired by a
range of texts that give the
opportunity for children to
respond and communicate
ideas through high quality
writing.

Children are taught, through
quality modelling and careful
planning to communicate in a
number of genres, using
challenging and age-
appropriate vocabulary,
grammar and punctuation.

Children will be taught the
value of writing as a form of
communication and always be
given purposeful writing
opportunities.

Children will be able to
handwrite fluently and legibly
through careful teaching of
Kinetic Letters.

Planning and drafting
-To identify the features of different text types

-To show an increasing awareness of the audience and purpose of
writing and organisation of writing
-Recognise and use a range of sentence forms, (statement,
guestion, exclamation and command)
-To retell key texts using story maps and story plans to sequence
ideas and key events
-To generate vocab banks, using interesting vocab.

Evaluating and Sharing
Organisation/Purpose
-To know how to use conjunctions to link ideas together
-To understand that there are different styles of writing
-To know how to use a simple structure
-To know writing needs to be clear and simply organised
-To know who writing is for (the intended audience) and write about
real events

Word, Grammar

-To know how vocabulary can interest the reader.

To know what a suffix is and how they are used. (-ed, -ing, ment, -
ness, -ed etc)

| can use tense accurately.

-To develop the use of expanded noun phrases.

-To understand the past and present tense and how to use this
successfully

-To know how to use punctuation correctly and consistently
Spelling

-To continue to use phonic skills to break words down and help spell
words.

-To know different spelling strategies to remember

common exception words.

Revising and Editing

-To know how to reread work out loud

-To understand what coherence means-'ls my writing coherent?
-To be able to self-correct and edit and improve my work (GDS)

Phoneme, grapheme, split
diagraph, blend, segment,
tricky words, key words,
suffix, prefix

Story, author, illustration,
text, sentences.

Book specific vocab-ebony,
mountain, foot of mountain,
village, villagers, Kenya,
Kenyan, shone, ebony with
emotion, awash with teas,
remained, stood still,
echoed, silent, wept,
celebration

Meerkat, mob, patches,
body, Kalahari desert,
burrow, pups

Coordination- or, and, but
Subordination- when, if,
that, because

Capital letter, full stop,
finger space, question mark,
exclamation mark.
Command, statement,
question,

March baseline-Recount of half term holiday
Quality Writing using of key texts:

Lila and the Secret of Rain and Meerkat Mail
Sentence construction-Writing prediction and inference sentences,
punctuating correctly. Create speech/thought bubbles and captions to
explain what is happening at key points in the story. Encourage children to
use subordination and coordination to expand ideas, using punctuation
correctly.
Description-Look at various character profiles and setting descriptions-
which is the most powerful why? Look at work choice, pull apart and
examine closely. Children to create a character and setting description of
Lila and the Kenyan village where Lila lives. Children to create simple noun
phrases e.g. The hot, scorching sun. Model how to create these and then
look at images and illustrations form the text to create a word bank.
Encourage children to use challenging vocab from the text.
In Meerkat Mial, children to create a character description of Sunny.
Narrative-Retell Chn to create class story map and use Pie Corbett actions
to retell the story orally then publish in English books.
-will retell the story in their own words, ensuring there is a beginning,
middle and end. Innovation-children to Celebration of work
through class writing books, class blog and proud walls-writing for younger
children.
Diary Entry —How does Lila feel when the rain won't come?
Letter writing-cross curricular letter writing-write a letter to a child in The
Gambia. Can children write in role as Sunny from Meerkat mail, explaining
he is missing home?
Recount-Write about a real event using pictures and videos to support
sequencing of events. Write a recount of trip to Wild Zoo. After zoo visit,
there may be an opportunity to write factual information about meerkats
after observing them in real life.

Handwriting
To know how to form letters correctly, relative size , use some strokes in

writing.
William Shakespeare Facts-
Write a simple fact file linked to Shakespeare Week
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NC PoS Key Concepts Key Competencies Key Key Activity
Vocabulary
Transcription The writing curriculum Planning and drafting Phoneme, Quality Writing using of key texts:
aims for children to be -To identify the features of different text types grapheme, split Recount-recount of Easter holiday
inspired by a range of -To show an increasing awareness of the audience and purpose of writing and diagraph, blend Plan ideas and use the past tense consistently in writing. Use this is as a baseline for
. organisation of writing re T writing.
texts that give the -Recognise and use a range of sentence forms, (statement, question, exclamation segment, tricky
opportunity for children | and command) words, key words, | Grandad’s Island by Benji Davies-Key Text
to respond and -To retell key texts using story maps and story plans to sequence ideas and key suffix, prefix
communicate ideas events Description
through high quality -To generate vocab banks, using interesting vocab. Story, After children have interrogated the text and illustrations of Grandad, children to
writing. Evaluating and Sharing author. illustratio collect adjectives and phrases they like. Children to use their role on the wall to
Organisation/Purpose ! describe the way Grandad looks and his personality. Children to have large images of
Composition -To know how to use conjunctions to link ideas together n, text, sentences. the setting and have an immersive drama session using sound effects to imagine they

Vocabulary,
grammar and
punctuation

Handwriting

Children are taught,
through quality
modelling and careful
planning to
communicate in a
number of genres, using
challenging and age-
appropriate vocabulary,
grammar and
punctuation.

Children will be taught
the value of writing as a
form of communication
and always be given
purposeful writing
opportunities.

Children will be able to
handwrite fluently and
legibly through careful
teaching of Kinetic
Letters.

-To understand that there are different styles of writing

-To know how to use a simple structure

-To know writing needs to be clear and simply organised

-To know who writing is for (the intended audience) and write about real events

Word, Grammar

-To know how vocabulary can interest the reader.

To know what a suffix is and how they are used. (-ed, -ing, ment, -ness, -ed etc)
| can use tense accurately.

-To develop the use of expanded noun phrases.

-To understand the past and present tense and how to use this successfully

-To know how to use punctuation correctly and consistently

* To use interesting adjectives to describe a character.

* To use an adverb to describe how a character moves.

* To use interesting adjectives to describe a setting. | can use a simple simile.

Spelling

-To continue to use phonic skills to break words down and help spell words.
-To know different spelling strategies to remember common exception words.
To use a question mark and full stop correctly.

Revising and Editing
-To know how to reread work out loud

-To understand what coherence means-'ls my writing coherent?
-To be able to self-correct and edit and improve my work (GDS)

Coordination- or,
and, but
Subordination-
when, if, that,
because

Capital letter, full
stop, finger space,
question mark,
exclamation
mark.

Command,
statement,
question,

Island, Grandad,
grandparents,

Instructions-
carefully, slowly,
imperative verbs

are on the island. Children to use a high quality image in English books to create a
description of the setting. Use ambitious vocabulary to create a detailed

character description

Narrative-opening

After children have used story maps and orally learnt the story, children will write the
opening of Grandad’s Island in English books. Children to use drama to imagine what
Syd would say to his Grandad before they say goodbye. Record responses on speech
bubbles for working wall. Show video of Benji Davies talk about his own writing
process Grandad's Island | Centre for Literacy in Primary Education (clpe.org.uk)
What would our class writing process be?

Letter writing in role

After drama session, children to write in role as Grandad-uing image from the end of
the book as a stimulus. Then, they will write a letter to Grandad; thanking him for a
wonderful time on the island and explaining how much he will miss him.

Instruction writing (one off hook lesson)

Look at sets of instructions —compare and contrast.

Children to be given an oreo biscuit/custard cream-talk about all the different ways we
eat them. USe advert as a

stimulus https://www.youtube.com/watch?time _continue=6&v=PUUCYeplLudw&featur

e=emb logo
Children to write their own set of instructions-how to eat an oreo.



https://clpe.org.uk/books/book/grandads-island
https://www.youtube.com/watch?time_continue=6&v=PUUCYepLudw&feature=emb_logo
https://www.youtube.com/watch?time_continue=6&v=PUUCYepLudw&feature=emb_logo
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NC PoS Key Concepts Key Competencies Key Key Activity
Vocabulary
Transcription | The writing curriculum Quality Writing using of key texts:
aims for children to be To write simple, coherent narratives about personal experiences and those of Recount-recount of Half Term holiday (baseline to form writing targets for this half
. . others (real or fictional) term)
msplre: by ,a rar}m\ge of StOLy, il . Key Text: Jack and the Beanstalk and Jim and the Beanstalk
texts t at.glve t e. To write about real events, recording these simply and clearly ¢ demarcate most author, illustratio Narrative-Story Writing
opportunity for children sentences in their writing with capital letters and full stops, and use question marks n, text, sentences. | |ntroduce key vocab and spend time exploring key vocab and once text has been
to respond and correctly when required introduced, children to learn Pie Corbett version of the story using pre-prepared story
communicate ideas Coordination- or, maps. Children to then explain what has happened so far in the story they have read-
through high quality To be able to use present and past tense mostly correctly and consistently and. but ’Jack and the Beanstalk’. Children to then innovate and create their own version.
writing. o o ' Subordination- -Free writing, If I.ha.d a beanstalk and character description. Use drama to explore.
Child h To use co-ordination (e.g. or / and / but) and some subordination (e.g. when /if / h it th Character Description
lidren are t.:aug t, that / because) to join clauses when, It, that, Focus on the giant-use role on the wall to develop and generate vocab as a class.
Composition through quality because Children to create character description-as an extension for GDS-they can create a

Vocabulary,
grammar
and
punctuation

Handwriting

modelling and careful
planning to
communicatein a
number of genres, using
challenging and age-
appropriate vocabulary,
grammar and
punctuation.

Children will be taught
the value of writing as a
form of communication
and always be given
purposeful writing
opportunities.

Children will be able to
handwrite fluently and
legibly through careful
teaching of Kinetic
Letters.

To segment spoken words into phonemes and represent these by graphemes,
spelling many of these words correctly and making phonically-plausible attempts at
others and spell many common exception words

To form capital letters and digits of the correct size, orientation and relationship to
one another and to lower-case letters

To use spacing between words that reflects the size of the letters

Tp write effectively and coherently for different purposes, drawing on their reading
to inform the vocabulary and grammar of their writing

To make simple additions, revisions and proof-reading corrections to their own
writing

To use the punctuation taught at key stage 1 mostly correctly®

To add suffixes to spell most words correctly in their writing (e.g. —ment, —ness, —
ful, —less, —ly)*

Capital letter, full
stop, finger space,
question mark,
exclamation

mark.

Command,
statement,
question,

Instructions-
carefully, slowly,
imperative verbs

comparative piece on Jack.

Letter writing-advice to the giant

Hook-the giant is actually trying to make friends as he is lonely. Can children give him
advice-how to be a good friend. Model and encourage children to use questions.
Book Review

After reading Jim and Jack and the Beanstalk, children to create a book review of their
favourite book, explaining why.

Key Text: Amelia Earhart, Little People Big Dreams
Fact writing for WTS, Non-chron report for EXS and GDS
Children to write factual information about Amelia Earhart. ENcourage GDS writers to
generate their own sub-headings, and then self-correct and edit work using purple
pens.

Key Text: Man on the Moon
Diary entry-Diary entry in role as the Man on the Moon (walk up slowly, tidied the
rocket quickly etc using time connectives).
Instruction writing (one off hook lesson)
Look at sets of instructions —compare and contrast.
Children to be given an oreo biscuit/custard cream-talk about all the different ways we
eat them. Use advert as a
stimulus https://www.youtube.com/watch?time_continue=6&v=PUUCYeplLudw&featur

e=emb logo
Children to write their own set of instructions-how to eat an oreo.



https://www.youtube.com/watch?time_continue=6&v=PUUCYepLudw&feature=emb_logo
https://www.youtube.com/watch?time_continue=6&v=PUUCYepLudw&feature=emb_logo
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NC PoS

Key Concepts

Key Competencies

Key
Vocabulary

Key Activity

Organisation

*  organising
paragraphs
around a
theme

Word

. in narratives,
creating
settings,
characters and
plot

Grammar

* extending
the range
of sentences

Promote curiosity,
enthusiasm and engagement
through a range of topics and
themes.

Develop Independence and
promote responsibility for
learning.

Develop a strong awareness
of prior learning and the links
that exist to new knowledge.

Develop new learning and
understand the impact on
ourselves, the school and the
wider community.

Year 2 revision
To spell the simple homophones/near homophones

Add suffixes to longer words —eg. Ment, ful, less, ly
-Use of apostrophe for plural

-To use commas in a list, question marks and exclamation marks
-To use commas in a list, question marks and exclamation marks

Word
| can use adjectives to describe a character.

| know how to choose vocabulary that is interesting and creates a
clear image to the reader.

Grammar
| can use a range of sentence openers.
Word

To know how to choose vocabulary that is interesting and gives a
clear image to the reader.

| can write details in my story.
Organisation

| can make additions, revisions and improvements in my writing.

Fiction — literature
that

describes imaginary
events.

Non-Fiction —
writing that

is informative or
factual
Conjunction—-a
word used to
connect clauses
Non chronological
report — Non-fiction
writing not in
chronological order
Subheading — a
heading for a
subsection of
writing

Punctuation — used
to clarify meaningin
writing.

Paragraph -

section of a piece of
writing, indicated by
a new line
Adjective - words
that are used to
describe

Cold writing task — Children given title and first
paragraph for Stone Age Boy. Teacher to assess
classes needs.

How would our writing be different if there were
no adjectives?

Recap/learn what an adjective is. Then look at
images of the boy from the story. Identify nouns for
description. Discuss use of adjectives and their
suitability. Children to select adjectives to

describe.

Children describe setting from the Stone Age scene.
Children evaluate use of adjectives using zone of
relevance. Children list adjectives and compare
them before using them.

Why is it important to have different sentence
openers?

Children identify sentence starts from

text. Children write own sentences using varied
sentence starts. Children create their own sentence.
Using images from the text children recap

plot. Children then choose adjectives for each part
of the story. Discuss word choices and suitability.
Plan their writing.

Using plan from previous day and pictures from the
story. Children write retell of the story

using adjectives and paragraphing.

Then children begin editing their work. Teacher
model how to improve sentences. Children analyse
and improve their own sentences.




NC PoS

Key Concepts

Key Competencies

Key
Vocabulary

Key Activity

Organisation

. assessing the
effectiveness of
their own and
others’ writing
and suggesting
improvements

. discussing
writing similar
to that which
they are
planning to
write in order to
understand and
learn from its
structure,
vocabulary and
grammar

Promote curiosity,
enthusiasm and engagement
through a range of topics and
themes.

Develop Independence and
promote responsibility for
learning.

Develop a strong awareness
of prior learning and the links
that exist to new knowledge.

Develop new learning and
understand the impact on
ourselves, the school and the
wider community.

Organisation

| can plan what | write.

Word

| can use adjectives to describe.
Organisation

| can make additions, revisions and improvements in my
writing.

Fiction — literature
that describes imagina
ry events.

Non-Fiction — writing
that is informative

or factual
Conjunction - a word
used to connect
clauses

Non chronological rep
ort -

Non fiction writing no
t

in chronological order
Subheading -

a heading for

a subsection

of writing
Punctuation — used to
clarify meaning

in writing.

Paragraph - section of
a piece of writing,
indicated by a new
line

Paragraph - section of
a piece

of writing, indicated
by a new line
Adjective - words that
are used to describe

How do existing story structures help us to invent
new ones?

Children to create plan for adaptation of the Stone
Age Boy. The boy will land on an alien

planet. Children decide on their alien and their
planet. Then choose adjectives to describe for each
part of their story. Children use the story that they
know to invent their own story.

Children to analyse and compare their work with
others and edit their work to improve.




NC PoS

Key Concepts

Key Competencies

Key Vocabulary

Key Activity

Organisation

* discussing writing
similar to that
which they are
planning to write
in order to
understand and
learn from its
structure,
vocabulary and
grammar
discussing and
recording ideas

* organising
paragraphs
around a theme

Grammar
* extending the

range of
sentences

Promote curiosity,
enthusiasm and engagement
through a range of topics and
themes.

Develop Independence and
promote responsibility for
learning.

Develop a strong awareness
of prior learning and the links
that exist to new knowledge.

Develop new learning and
understand the impact on
ourselves, the school and the
wider community.

Grammar
| can use interesting ways to start my
sentences.

Organisation
| can think about and plan what | write.

Organisation

| can write about one topic in a paragraph.

Non-chronological report
Non fiction
Information
Paragraphs
Headings
Sub-heading
Caption

Labels

Diagrams

Pictures

Adjectives
Punctuation
Rhetorical Questions

Children to look at a range of non-chronological
reports to identify features and understand
what they already know.

How can | share my knowledge of the Stone
Age with others?

Children identify sentence starts in non —
chronological reports. Children create their
own sentences using sentence starts. Children
plan and create their own non-chronological
text about the Stone Age.




NC PoS

Key Concepts

Key Competencies

Key
Vocabulary

Key Activity

Organisation

*  organising
paragraphs
around a
theme

Word

* innarratives,
creating
settings,
characters and
plot

Grammar

* extending
the range
of sentences

Promote curiosity,
enthusiasm and engagement
through a range of topics and
themes.

Develop Independence and
promote responsibility for
learning.

Develop a strong awareness
of prior learning and the links
that exist to new knowledge.

Develop new learning and
understand the impact on
ourselves, the school and the
wider community.

Year 2 revision

Add suffixes to longer words —eg. Ment, ful, less, ly

-Use of apostrophe for plural

-To use commas in a list, question marks and exclamation marks
Spelling

Add suffixes to longer words —eg. Ment, ful, less, ly
-Use of apostrophe for plural

| can spell the next 22 sets of homophones/near homophones e.g.

accept/except.
Organisation

| can use connectives to add detail.

| can plan what | write.

Purpose

| can show how the character feels.

| can say how the character felt.

| can describe the place in detail.

| can describe the character in detail.

Word

Grammar

| can edit my writing to check that it makes sense

| can proof read for errors.

Recount - A recount
text is a piece of
writing that gives
details of an event
that has happened.
Punctuation — used
to clarify meaning in
writing.

Paragraph -

section of a piece of
writing, indicated by
a new line
Adjective - words
that are used to
describe
Conjunction —a
word used to
connect clauses

How do we know how a character feels?

Children to recap features of a recount. Identify
how authors show not tell a character's feelings.
Identify dad's feelings in a diary. Children write
Charles diary entry. Diary.

Children to edit and improve diary entry sentences
together. They analyse work and identify

errors. Children to edit and improve sentences
alone. Children to edit and improve their own
work.

How would our writing be different if there were
no adjectives?

Children identify nouns for the setting. Children to
look at pictures from the story setting and identify
adjectives to describe the setting. Introduce 2A
sentences. Some children write 2A sentences. Other
children write sentences to describe the setting.
Setting Description.

Children look at adjectives that create effect and
mood. Children use adjectives to create certain
moods. Children select adjectives to describe the
girl. Children write character description of Smudge.
Character description.

Children identify connectives. Children identify
connectives in sentences. Children add connectives
to sentences using appropriate connectives.
Children create sentences using connectives.




NC PoS

Key Concepts

Key Competencies

Key
Vocabulary

Key Activity

Composition

discussing writing
similar to that
which they are
planning to write
in order to
understand and
learn from its
structure,
vocabulary and
grammar
assessing the
effectiveness of
their own and
others’ writing
and suggesting
improvements

Vocab, grammar and
punctuation.

extending the
range of
sentences with
more than one
clause by using a
wider range of
conjunctions

Promote curiosity,
enthusiasm and engagement
through a range of topics and
themes.

Develop Independence and
promote responsibility for
learning.

Develop a strong awareness
of prior learning and the links
that exist to new knowledge.

Develop new learning and
understand the impact on
ourselves, the school and the
wider community.

Year 2 revision

Add suffixes to longer words —eg. Ment, ful, less, ly
-Use of apostrophe for plural

-To use commas in a list, question marks and exclamation marks

Spelling

Add suffixes to longer words —eg. Ment, ful, less, ly
-Use of apostrophe for plural

| can spell the next 22 sets of homophones/near homophones e.g.

accept/except.
Organisation

| can plan what | write.

| can use conjunctions to add detail.

Purpose

| can use verbs to describe.

| can use adjectives to describe.

Word

| can choose words for effect.

Grammar

| can edit my writing to check that it makes sense
| can proof red for errors.

I can use a range of sentence starts.

Punctuation — used
to clarify meaning in
writing.

Paragraph -

section of a piece of
writing, indicated by
a new line
Adjective - words
that are used to
describe
Conjunction —a
word used to
connect clauses
Verb - Averbis a
word used to
describe an action

Why do we need an exciting opener?

Children to look at the story pattern. Children
choose vocabulary to use in their retell. Children to
create a plan to use to write their story.

Children to look at word choices and up level and
improve their word choices. Children to help model
story opener. Children to write story opener using
planning sheet and up levelled word

choices. Children write story. Retell. Children to
edit and improve sentences spotting errors

Why do we need to use different sentence starts?
Children to identify sentence starts. Create a class
list of sentence starts. Children to write their own
diary as if they are Hannah using a variety of
sentence starts. Diary.

Children identify verbs. Children improve verbs and
adjectives in paragraph. Children to rewrite a
paragraph of the story using verbs and adjectives.
Children to identify nouns for a penguin. Children to
choose appropriate words to describe a penguin.
Children to select appropriate verbs to describe a
penguin's movement. Create their own word bank
and use their words in sentences to describe the
penguin's movement. Character description.

How would our writing be different if we had no
conjunctions?

Children to identify conjunctions. Children to add
conjunctions to sentences. Children to write an
adaptation using conjunctions. Adaptation of the
story.




NC PoS

Key Concepts

Key Competencies

Key
Vocabulary

Key Activity

Composition

* discussing and
recording
ideas

* composing
and rehearsing
sentences
orally

Promote curiosity,
enthusiasm and engagement
through a range of topics and
themes.

Develop Independence and
promote responsibility for
learning.

Develop a strong awareness
of prior learning and the links
that exist to new knowledge.

Develop new learning and
understand the impact on
ourselves, the school and the
wider community.

Year 2 revision

Add suffixes to longer words —eg. Ment, ful, less, ly

-Use of apostrophe for plural

-To use commas in a list, question marks and exclamation marks
Spelling

Add suffixes to longer words —eg. Ment, ful, less, ly

-Use of apostrophe for plural

| can spell the next 22 sets of homophones/near homophones e.g.
accept/except.

Organisation

| can plan what | write.
The organisation reflects the purpose of the wiring -
Purpose

| am beginning to understand how to write for different audiences and
different purposes.

| can include relevant, imaginative detail

Word

I can choose words for effect.

Grammar

| can edit my writing to check that it makes sense

| can proof red for errors.

Punctuation — used
to clarify meaning in
writing.

Verse - A Verse is a
collection of
metrical lines of
poetry.

Shape poem -A

shape poemis a
poem that is shaped
like the thing it
describes.

Rhyme -

Rhyme means words
that sound the same
or similar in their
endings
Adjective - words
that are used to
describe
Conjunction—a
word used to
connect clauses
Verb - Averbis a
word used to
describe an action

How do poems make us feel?

Children to evaluate shape poems. Children identify
features of shape poems. Children to evaluate
poems.

Children to plan their own poem . Identify the
words that describe a Christmas tree. Children to up
level words and phrases to describe. Children to
plan their poem and shape. Shape poem

Children perform poem to their class.




NC PoS

Key Concepts

Key Competencies

Key
Vocabulary

Key Activity

Organisation

*  organising
paragraphs
around a
theme

Word

. in narratives,
creating
settings,
characters and
plot

Grammar

* extending
the range
of sentences

* learning how to
use both familiar
and new
punctuation
correctly

* using fronted
adverbials

* using and
punctuating
direct speech

Promote curiosity,
enthusiasm and engagement
through a range of topics and
themes.

Develop Independence and
promote responsibility for
learning.

Develop a strong awareness
of prior learning and the links
that exist to new knowledge.

Develop new learning and
understand the impact on
ourselves, the school and the
wider community.

Organisation

| can describe the place in detail.

| can use adverbs to describe.

| can retell stories | am familiar with using adverbs/verbs.

| can plan what | write.

Purpose

| can include relevant, imaginative detail - e.g. direct speech.
Word

Grammar

| can edit my writing to check that it makes sense

| can proof red for errors.

| can make additions, revisions and improvements to my
writing

Punctuation — used
to clarify meaning in
writing.

Paragraph -

section of a piece of
writing, indicated by
a new line
Adjective - words
that are used to
describe
Conjunction —a
word used to
connect clauses
Verb - Averbis a
word used to
describe an action
Adverb - are words
that usually modify
the meaning of
verbs.

How does the reader know where the story is set?
Children look at language used in the text. Children
use senses to create own word bank. Children write
setting description for the rain forest.

Setting description

Children look at animal movement and identify
verbs that suit each animal from the story.
Introduce adverbs and how these effect the
meaning of verbs. Children write sentences to
describe animals movement.

Children write a retell of the story using verbs and
adverbs and adjectives from previous lessons.
Retell.

Children to edit and improve sentences together.
They analyse work and identify errors. Children to
edit and improve sentences alone. Children to edit
and improve their own work.

Children learn how to use speech marks for direct
speech. Identify speech marks and punctuation
used. Write sentences adding own punctuation and
then create sentences with correct use of speech
marks.

Children plan their own re write of The Great Kapok
Tree. They change the setting to the forest. Thinking
of animals they may find — adjectives, verbs,
adverbs and speech.

Children write their own story based upon The
Great Kapok Tree. Story




NC PoS

Key Concepts

Key Competencies

Key
Vocabulary

Key Activity

Composition

. discussing writing
similar to that
which they are
planning to write
in order to
understand and
learn from its
structure,
vocabulary and
grammar

. assessing the
effectiveness of
their own and
others’ writing
and suggesting
improvements

. evaluating their
writing with the
teacher and other
pupils

. organising
paragraphs
around a theme

Vocab, grammar and
punctuation.

. extending the
range of
sentences with
more than one
clause by using a
wider range of
conjunctions

Promote curiosity,
enthusiasm and engagement
through a range of topics and
themes.

Develop Independence and
promote responsibility for
learning.

Develop a strong awareness
of prior learning and the links
that exist to new knowledge.

Develop new learning and
understand the impact on
ourselves, the school and the
wider community.

Organisation

| can plan what | write.

| can use conjunctions to add detail.

I can make additions, revisions and improvements to my writing
Purpose

| can use verbs to describe.

| can use adjectives to describe.

Word

I can choose words for effect.

| can use appropriate words to support the text type
Grammar

| can edit my writing to check that it makes sense

I can proof red for errors.

| can use a range of sentence starts.

Punctuation — used
to clarify meaning in
writing.

Paragraph -

section of a piece of
writing, indicated by
a new line
Adjective - words
that are used to
describe
Conjunction —a
word used to
connect clauses
Verb - Averbis a
word used to
describe an action
Adverb - are words
that usually modify
the meaning of
verbs.

How do we find out information about animals?
Children recap features of a non-chronological
report. Children watch videos and find information
about pandas. Children make a plan to create their
own report. Identifying and focusing on important
technical language. Children make a word bank of
technical language.

Children write a non-chronological report about
pandas. Non-chronological report.

Children to become unicorn experts. To create their
own unicorn and generate all information needed
to teach people where different types of unicorns
live, what they eat and look like etc.

Children identify interesting sentences starts. Use
suitable sentence starts in their own sentences.
Then write their report using interesting sentence
starts. Non-Chronological report.

Children to edit and improve sentences together.
They analyse work and identify errors. Children to
edit and improve sentences alone. Children to edit
and improve their own work.




NC PoS

Key Concepts

Key Competencies

Key
Vocabulary

Key Activity

Composition

discussing and
recording
ideas
composing
and rehearsing
sentences
orally

Promote curiosity,
enthusiasm and engagement
through a range of topics and
themes.

Develop Independence and
promote responsibility for
learning.

Develop a strong awareness
of prior learning and the links
that exist to new knowledge.

Develop new learning and
understand the impact on
ourselves, the school and the
wider community.

Year 2 revision
To spell the simple homophones/near homophones

Add suffixes to longer words —eg. Ment, ful, less, ly

-Use of apostrophe for plural

-To use commas in a list, question marks and exclamation marks
Spelling

Add suffixes to longer words —eg. Ment, ful, less, ly

-Use of apostrophe for plural

| can spell the next 22 sets of homophones/near homophones e.g.
accept/except.

Organisation

| can plan what | write.
The organisation reflects the purpose of the wiring -
Purpose

| am beginning to understand how to write for different audiences and
different purposes.

| can include relevant, imaginative detail

Word

I can choose words for effect.

Grammar

| can edit my writing to check that it makes sense

| can proof red for errors.

Punctuation — used
to clarify meaning in
writing.

Verse - A Verse is a
collection of
metrical lines of
poetry.

Shape poem -A

shape poemis a
poem that is shaped
like the thing it
describes.

Rhyme -

Rhyme means words
that sound the same
or similar in their
endings
Adjective - words
that are used to
describe
Conjunction—a
word used to
connect clauses
Verb - Averbis a
word used to
describe an action

How did people communicate before telephones?
Cold write letter.
Children continue letter after half term




NC PoS

Key Concepts

Key Competencies

Key

Vocabulary

Key Activity

Organisation

*  organising
paragraphs
around a
theme

Word

. in narratives,
creating
settings,
characters and
plot

Grammar

* extending
the range
of sentences

* learning how to
use both familiar
and new
punctuation
correctly

* using fronted
adverbials

Promote curiosity,
enthusiasm and engagement
through a range of topics and
themes.

Develop Independence and
promote responsibility for
learning.

Develop a strong awareness
of prior learning and the links
that exist to new knowledge.

Develop new learning and
understand the impact on
ourselves, the school and the
wider community.

Year 2 revision
To spell the simple homophones/near homophones

Add suffixes to longer words —eg. Ment, ful, less, ly

-Use of apostrophe for plural

-To use commas in a list, question marks and exclamation marks
Spelling

Add suffixes to longer words —eg. Ment, ful, less, ly
-Use of apostrophe for plural

| can spell the next 22 sets of homophones/near homophones e.g.

accept/except.
Organisation

| can plan what | write.
The organisation reflects the purpose of the wiring -

Purpose

| can write an engaging opening for my letter.

| can show my feelings in a letter.

| can use similes to create clear images for the reader.

I can write delails in my letter describ'mg the Places.

Word

| can choose words for effect.

Grammar

| can edit my writing to check that it makes sense

I can proof read for errors.

Adjective - words
that are used to
describe
Conjunction —a
word used to
connect clauses
Verb - Averbis a
word used to
describe an action

Simile - a way of
describing
something by
comparing it to
something else
using 'like' or 'as’,
usually in an
interesting or
imaginative way.

How did people communicate before telephones?
Cold write letter.

Look at features of a letter. Recap.

Look at various letter openings. Identify features.
Children write openings and rewrite in same lesson
improving their opening. Letter Opening.

Recap similes. Children finish sentences to create
similes. Children create own similes for picture from
river ran wild to describe the setting.

Children look at model letters and identify feeling
words. Collect list of feeling words. Hot seat as a
child from the camp. Thanking the trader for
bringing them wares. Letter

Recap adjectives. Identify things they could describe
around the river. Children write a letter to a friend
describing how the river looks now it is clean again.
Letter




NC PoS

Key Concepts

Key Competencies

Key
Vocabulary

Key Activity

Composition

. discussing writing
similar to that
which they are
planning to write
in order to
understand and
learn from its
structure,
vocabulary and
grammar

. assessing the
effectiveness of
their own and
others’ writing
and suggesting
improvements

. evaluating their
writing with the
teacher and other
pupils

. organising
paragraphs
around a theme

Vocab, grammar and
punctuation.

. extending the
range of
sentences with
more than one
clause by using a
wider range of
conjunctions

Promote curiosity,
enthusiasm and engagement
through a range of topics and
themes.

Develop Independence and
promote responsibility for
learning.

Develop a strong awareness
of prior learning and the links
that exist to new knowledge.

Develop new learning and
understand the impact on
ourselves, the school and the
wider community.

Organisation

| can describe the place in detail.

| can use adverbs to describe.

| can retell stories | am familiar with using adverbs/verbs.
| can plan what | write.

Purpose

| can include relevant, imaginative detail - e.g. direct speech, description of
a setting and feelings, humour, surprise or suspense.

am beginning to understand how to write for different audiences and
different purposes.

Word

My vocabulary is interesting and provides some clarity for the reader e.g.
stumble instead of walk

Grammar
| can edit my writing to check that it makes sense

| can proof read for errors.

| can make additions, revisions and improvements to my
writing

Punctuation — used
to clarify meaning in
writing.

Paragraph -

section of a piece of
writing, indicated by
a new line
Adjective - words
that are used to
describe
Conjunction —a
word used to
connect clauses
Verb - Averbis a
word used to
describe an action
Adverb - are words
that usually modify
the meaning of
verbs.

Learn the story pattern from the myth — The day
the world began. Children create a story map
thinking about descriptive language you can use.
Children create plan to write retell of the myth
adding adjectives, verbs and adverbs.

Identify prepositions. Retell the myth using
prepositions and plan. Retell - Myth

Plan adaptation of the day the world began
changing character and instruments.

Look at emotion start sentences. Children rewrite
myth using emotion start sentences, adjectives,
verbs, adverbs and prepositions. Adapted Myth
Edit and improve their myth.




NC PoS

Key Concepts

Key Competencies

Key
Vocabulary

Key Activity

Organisation

* Organising
paragraphs
around a theme

Grammar

* extending
the range
of sentences

* learning how to
use both familiar
and new
punctuation
correctly

* using fronted
adverbials

Composition

* discussing writing
similar to that
which they are
planning to write
in order to
understand and
learn from its
structure,
vocabulary and
grammar
discussing and
recording ideas

Promote curiosity,
enthusiasm and
engagement through a
range of topics and
themes.

Develop Independence and
promote responsibility for
learning.

Develop a strong
awareness of prior learning
and the links that exist to
new knowledge.

Develop new learning and
understand the impact on
ourselves, the school and
the wider community.

Spelling

Add suffixes to longer words —eg. Ment, ful, less, ly

-Use of apostrophe for plural

| can spell the next 22 sets of homophones/near homophones e.g.
accept/except.

Organisation

| can plan what | write.
The organisation reflects the purpose of the wiring —

| can group similar information together in paragraphs in non fiction
writing.

| can describe the place in detail.

| can use adverbs to describe.

| can retell stories | am familiar with using adverbs/verbs.
Purpose

| can include relevant, imaginative detail - e.g. direct speech, description
of a setting and feelings, humour, surprise or suspense.

Word

My vocabulary is interesting and provides some clarity for the reader e.g.
stumble instead of walk

Grammar

| can write and punctuate complex sentences using a wider range of
prepositions and conjunctions - e.g. although, if. | can use a range of
different sentence starters.

| can edit my writing to check that it makes sense

Punctuation — used to
clarify meaningin
writing.

Paragraph - section of
a piece of

writing, indicated by a
new line

Adjective - words that
are used to describe
Conjunction —a word
used to connect
clauses
Verb-Averbisa
word used to describe
an action

Adverb - are words
that usually modify
the meaning of verbs.

Watch a news report about a whale being found in
the Thames. Children list events in chronological
order. Children write a blog post reporting the
events. Blog Post

Gather facts about whales and organise into sub
headings. Add our own facts.

The children match pictures and captions of whales.
Children create their own captions for pictures of
whales. Children edit and improve their captions.
Captions.

Children identify synonyms for said. Children
improve synonyms for said. Children create their
own synonyms for said.

Children use facts to create plan for a non-
chronological report on whales. Children write a
non-chronological report on whales. Non —
chronological report.

After sharing the story of This Morning | met a
Whale. Children create a plan to retell the story
from the boys point of view. What they saw in the
places the whale took him. Describing the settings
and the animals they saw. Retell Narrative

The children then look at other issues around the
world effecting animals habitats. Adapting the story,
by changing the animal. that arrives at school to tell
the children about the problems animals around the
world are facing. The children plan and write their
adapted version of the story. Adaptation Narrative.




NC PoS

Key Concepts

Key Competencies

Key
Vocabulary

Key Activity

Composition

. discussing writing
similar to that
which they are
planning to write
in order to
understand and
learn from its
structure,
vocabulary and
grammar

. assessing the
effectiveness of
their own and
others’ writing
and suggesting
improvements

. evaluating their
writing with the
teacher and other
pupils

. organising
paragraphs
around a theme

Vocab, grammar and
punctuation.

. extending the
range of
sentences with
more than one
clause by using a
wider range of
conjunctions

Promote curiosity,
enthusiasm and
engagement through a
range of topics and
themes.

Develop Independence
and promote
responsibility for
learning.

Develop a strong
awareness of prior
learning and the links that
exist to new knowledge.

Develop new learning and
understand the impact on
ourselves, the school and
the wider community.

Organisation

| can describe the place in detail.

| can use adverbs to describe.

| can retell stories | am familiar with using adverbs/verbs.
| can plan what | write.

Purpose

| can include relevant, imaginative detail - e.g. direct speech,
description of a setting and feelings, humour, surprise or
suspense.

am beginning to understand how to write for different
audiences and different purposes.

Word

My vocabulary is interesting and provides some clarity for the
reader e.g. stumble instead of walk

Grammar
| can edit my writing to check that it makes sense
| can proof read for errors.

| can make additions, revisions and improvements to my writing

Punctuation —
used to clarify
meaning in
writing.
Paragraph -
section of a piece
of

writing, indicated
by a new line
Adjective - words
that are used to
describe
Conjunction—a
word used to
connect clauses
Verb - Averbis a
word used to
describe an action
Adverb -

are words that
usually modify
the meaning of
verbs.

Cold write — children write a story based
upon an adventure in an ocean.

Children write a retell of part of the story
where the child is taken to different
places via the whales mind and things
they whale has seen is shown to the
child. Children focus on emotive
adjectives. Retell

Children write an adaptation of the story
based upon things they have seen in our
world and the things that are
endangering our planet. Narrative
Adaptation



NC PoS Key Concepts Key Competencies Key Key Activity
Vocabulary
Orgg‘”‘sat.i?” Spelling Punctuation — Watch animation children describe
pgfaagrl:g]hgs Promote curiosity, Add suffixes to longer words —eg. Ment, ful, less, ly used ‘FO Cl‘arlfy the setting. Making a choice of the
around atheme | enthusiasm and -Use of apostrophe for plural meaning in location. Choosing words for effect
| can spell the next 22 sets of homophones/near homophones writing. and to create a mood. Settin
Grammar engagement.th rougha | eg. accept/except. Paragraph - ot : g
« extending range of topics and Organisation section of a piece escription
the range themes. | can plan what | write. of

of sentences

* learning how to
use both familiar
and new
punctuation
correctly

* using fronted
adverbials

Composition

 discussing
writing similar to
that which they
are planning to
write in order to
understand and
learn from its
structure,
vocabulary and
grammar
discussing and
recording ideas

Develop
Independence and
promote responsibility
for learning.

Develop a strong
awareness of prior
learning and the links
that exist to new
knowledge.

Develop new learning
and understand the
impact on ourselves,
the school and the
wider community.

The organisation reflects the purpose of the writing.

| can group similar information together in paragraphs in non
fiction writing.

Grammar

| can write and punctuate complex sentences using a wider
range of prepositions and conjunctions - e.g. although, if. | can
use a range of different sentence starters.

| can edit my writing to check that it makes sense
| can proof read for errors.

| can edit my writing to check that it makes sense.

writing, indicated
by a new line
Adjective - words
that are used to
describe
Conjunction—a
word used to
connect clauses
Verb - Averbis a
word used to
describe an
action

Adverb -

are words that
usually modify
the meaning of
verbs.

Children write a diary entry of the
little girl in the animation. Telling her
friend all about her adventure at the
fair. Describing the fair ground.
Explaining their feelings at the fair.
Diary.

The children will plan a letter from
the character with the pins in his
head to his friend telling him about
his adventure at the fair.

Children write the letter including
conjunctions , adjectives and
feelings. Letter.



NC PoS Key Concepts Key Competencies Key Key Activity
Vocabulary

Organisation Promote curiosity, -Spelling Punctuation — Read various cinquain poems. Spot
* Organising enthusiasm and Add suffixes to longer words —eg. Ment, ful, less, ly used to clarify features of poems.

paragraphs -Use of apostrophe for plural meaning in

around atheme | engagement th rough | can spell the next 22 sets of homophones/near homophones writin

a range of topics and e.g. accept/except. & Play games counting syllables. Come

Grammar th Organisation Paragraph - th q tchi llabl
* extending emes. . section of a piece up with wor s Mma C INg Syllables.

the range I can plan what I write. of Create own cinquain poems based

of sentences

* learning how to
use both familiar
and new
punctuation
correctly

* using fronted
adverbials

Composition

 discussing
writing similar to
that which they
are planning to
write in order to
understand and
learn from its
structure,
vocabulary and
grammar
discussing and
recording ideas

Develop
Independence and
promote responsibility
for learning.

Develop a strong
awareness of prior
learning and the links
that exist to new
knowledge.

Develop new learning
and understand the
impact on ourselves,
the school and the
wider community.

The organisation reflects the purpose of the wiring —

| can group similar information together in paragraphs in non
fiction writing.

Grammar

| can write and punctuate complex sentences using a wider
range of prepositions and conjunctions - e.g. although, if. | can
use a range of different sentence starters.

| can edit my writing to check that it makes sense
| can proof read for errors.

| can edit my writing to check that it makes sense.

writing, indicated
by a new line
Adjective - words
that are used to
describe
Conjunction—a
word used to
connect clauses
Verb - Averbis a
word used to
describe an
action

Adverb -

are words that
usually modify
the meaning of
verbs.

upon theme. Cinquain Poem

Read various Haiku poems. Identify
features. Look at format and
identify patterns. Children create
own Haiku poem. Haiku Poem




Year 4

Aulumn |
Recount
Persuasion
SeH'mg Descriphon
Poe}rﬂ
Aulumn 2
Biog ro,PhLes

Narro,hve

Spr’mg |
Dio,rH
Persuasion
Spr’mg 2
Informo,l leters

Narro,hve

Summer |
Diaries o,nd No,rro,hve
Summer 2

Mﬂlhico,l stories and Explanahons




NC PoS

Key Concepts

Key Competencies

Key Vocabulary

Key Activity

Pupils should
continue to have
opportunities to
write for a range
of real purposes
and

audiences as
part of their
work across the
curriculum.
These purposes
and audiences
should underpin
the decisions
about the form
the writing
should take,
such as a
narrative, an
explanation or a
description.

Pathway 1 Spelling: | can use
the possessive apostrophe
correctly in regular and irregular
plurals - e.g. children's shoes and
girls' shoes.

Pathway 2 Organisation: In non-
fiction, | can write a clear
introduction, followed by logical
points, drawing to a defined
conclusion. | can plan how to
structure my writing to meet the
purpose.

Pathway 3 Purpose: | can
evaluate how effective my
writing is, by referring to the
features of a given text type and
make necessary improvements.
Pathway 4 Word: can use
adventurous and varied
vocabulary to engage the
reader. | can use a choice of
pronouns or nouns to avoid
repetition. | can use a thesaurus
to improve my choice of words
and to expand my vocabulary.
Pathway 5 Grammar: | can use
commas after fronted
adverbials. | can use and
punctuate direct speech with
inverted commas.

Y3 Recap

LO: To spell words ending in - tion, -sion, -
cian, -ssion.

To apply my learning of features to create
my own poem.

Y4

LO: I can explain the features of a recount
and create my own.

LO: | can use a comma after a fronted
adverbial.

LO: I can use past tense verbs correctly.
LO; | can organise my writing into
paragraphs.

LO: | can use varied vocabulary and
sentence openers in my writing.

LO: I can choose my words carefully
(language) to create a given atmosphere.
LO: | can use expanded noun phrases to
describe a setting.

LO: | can use exaggeration in my writing.
LO; | can use a range of rhetorical questions
to engage the reader.

LO: | can vary my sentence structures in my
writing to engage the reader.

LO: | can use my knowledge of persuasion
to create my own persuasive advert.

Exaggeration

Rhetorical questions
Paragraphing
Summarising

Conclusion

Catchy introduction
Fronted adverbial phrases
Time connectives

Past tense verbs

Baltic

Eerie
Waxy-faced
Matron
Porter
Confined
Exhausting
Oakum
Gruel

RECOUNT TEXTS

Explore the features of a recount and write in
role as Jim from the workhouse, focusing on the
use of emotive language, descriptive
vocabulary, time connective phrases and the
past tense. Edit and improve and publish in
best.

PERSUASIVE TEXTS

Explore the features of a persuasive text and
write an advert persuading someone to visit the
workhouse. Focus on the use of rhetorical
guestions, exaggeration, expanded nouns and
fronted adverbial phrases. Edit and improve to
then publish for an audience.

SETTING DESCRIPTION

Children to create own setting description of
workhouse using bbc clip video diary of a child
in the workhouse.

Explore language use of different atmospheres
— game to infer what kind of atmosphere/mood
is created here showing how word choices
influence our mood. Create opposite moods in
a passage

POETRY

Poetry day

Using their reading, create their own poetry
around the theme of ‘choice’

Use figurative language in their poems.



NC PoS Key Concepts Key Competencies Key Vocabulary Key Activity
Pupils should Pathway 1 Spelling: | can use Y3 Recap o _ _ Suspense After exploring features of a narrative,
continue to have EZfrZ(c)ffyeif'rveegifa?;%pi':fegu|ar ESOIO spell words ending in - tion, -sion, -cian, - Ellipses and different beginning and ending

opportunities to
write for a range
of real purposes
and

audiences as
part of their
work across the
curriculum.
These purposes
and audiences
should underpin
the decisions
about the form
the writing
should take,
such as a
narrative, an
explanation or a
description.

plurals - e.g. children's shoes and
girls' shoes.

Pathway 2 Organisation: In non-
fiction, | can write a clear
introduction, followed by logical
points, drawing to a defined
conclusion. | can plan how to
structure my writing to meet the
purpose.

Pathway 3 Purpose: | can
evaluate how effective my
writing is, by referring to the
features of a given text type and
make necessary improvements.
Pathway 4 Word: can use
adventurous and varied
vocabulary to engage the
reader. | can use a choice of
pronouns or nouns to avoid
repetition. | can use a thesaurus
to improve my choice of words
and to expand my vocabulary.
Pathway 5 Grammar: | can use
commas after fronted
adverbials. | can use and
punctuate direct speech with
inverted commas.

To apply my learning of features to create my
own poem.

Y4

LO: | can plan my ideas using a boxed diagram
LO: | can use inverted commas to punctuate
speech

LO: | can create a successful story opening using
fronted adverbial phrases

LO: | can create a successful middle of a story
using suspense

LO: | can use simple, compound and complex
sentences in my writing

LO: | can include an embedded clause in my
sentences.

LO; | can recognise and explain different forms
of poetry

LO: | can identify and explain the use of a simile
and metaphor.

LO: | can create a conclusion by summarising
the main points for the reader.

LO: | can create an introduction explaining what
is special about a person

LO: | can write chronologically using time
connectives

LO: | can use paragraphs to organise my writing
into themes

Expanded nouns
Time connectives
Fronted adverbials
Characterisation
Setting

Dialogue and action

Influential
Pioneer
Destitute
Missionary
Cholera
Penniless
Orphaned
Inspirational
Admission

types, children will plan, write and edit
their own version of Street Child. They
will change how/whether Jim escapes
from the workhouse and will design their
own ending. After editing and improving
their work, they will publish this for an
audience.

Children will learn all about Dr Barnardo
and how the story of Street Child is
based on true events. They will research
about Barnardo’s work and inspiration,
and use this along with their knowledge
of biographies to create their own
biography about Dr Barnardo to be
shared with parents during our Victorian
day. They will learn how to summarise
and use paragraphs to organise their
writing, they will learn how to sequence
and connect their ideas and will learn a
range of new vocabulary to improve
their writing.



NC PoS

Key Concepts

Key Competencies

Key Vocabulary

Key Activity

Pupils should
continue to have
opportunities to
write for a range
of real purposes
and

audiences as
part of their
work across the
curriculum.
These purposes
and audiences
should underpin
the decisions
about the form
the writing
should take,
such as a
narrative, an
explanation or a
description.

The writing curriculum aims for
children to be inspired by a
range of texts that give the
opportunity for children to
respond and communicate ideas
through high quality writing.
Children are taught, through
guality modelling and careful
planning to communicate in a
number of genres, using
challenging and age appropriate
vocabulary, grammar and
punctuation. Children will be
taught the value of writing as a
form of communication and
always be given purposeful
writing opportunities. Children
will be able to handwrite
fluently and legibly through
careful teaching of Kinetic
Letters.

Pathway 1 Spelling: | can use the possessive apostrophe
correctly in regular and irregular plurals - e.g. children's
shoes and girls' shoes.

Pathway 2 Organisation: In non-fiction, | can write a
clear introduction, followed by logical points, drawing to
a defined conclusion. | can plan how to structure my
writing to meet the purpose.

Pathway 3 Purpose: | can evaluate how effective my
writing is, by referring to the features of a given text
type and make necessary improvements.
Pathway 4 Word: can use adventurous and varied
vocabulary to engage the reader. | can use a choice of
pronouns or nouns to avoid repetition. | can use a
thesaurus to improve my choice of words and to expand
my vocabulary.

Pathway 5 Grammar: | can use commas after fronted
adverbials. | can use and punctuate direct speech with
inverted commas.

LO: | can use similes, metaphors and personification

to describe a setting.

LO: | can create an opening to a setting description
using fronted adverbial phrases.

LO: | can make editions and improvements to my
vocabulary choices using a thesaurus.

LO: I can use a range of figurative language to
describe a volcanic eruption.

LO: | can use a variety of simple, compound and
complex sentences in my writing.

LO: | can choose appropriate subheadings for a
section of text

LO: | can use connectives to signal the beginning of
each new paragraph

LO: | can use speech marks accurately for quotes in
my newspaper.

LO: | can use generalisers accurately in my writing
when describing the eruption of Mount Vesuvius.
LO: I can write a clear introduction, followed by

lacircral nAainte Arawing +n 2 dAafined cancliician

Adjectives
Synonyms

Fronted adverbial phrases
Commas

Inverted commas
Atmosphere
Language
Figurative language
Similes

Metaphors
Personification
Connectives
Emotive language
Subheading
Caption

Quotes
Chronological order
Adverbials of time
Opinion and fact
Generalisers
Summarising

Identify the features of a setting
description using our class model. Edit
and improve an example opening using a
success criteria. Step into a picture
activity to support with using our senses
to describe the eruption of Mount
Vesuvius. Teach children tools to hook
the reader into their text, how can we
grab their interest? Why are commas
needed after fronted adverbial phrases?
How can we improve our adjective
choices?

Edit work using criteria through a
‘London Underground’ editing station.
Collect facts for newspaper articles and
identify the sections of their report using
summarising. Use drama to interview
eyewitnesses and use inverted commas
to turn these into direct quotes. What is
the difference between indirect and
direct speech? Compare the effect of the
two in a report.

Plan ideas using a Pie Corbet box plan
and their own success criteria made in
reading lessons.



NC PoS Key Concepts Key Competencies Key Vocabulary Key Activity

Pupils should P;thwav 1Spelling: | caE use LO: | can use figurative language, | Informal Explore a variety of informal letters to
. t i t

continue to have CO‘:rZ‘C’:'lie;s'rVeeng’aorsa:;pirfegular in the style of Pullman, to Formal unders.tand the purpose and ffeatures |
opportunities to | pjurals - e.g. children's shoesand | describe the grotto. Chatty style found in each one. Children will use this
write for a range | girls' shoes. LO: | can identifv and use a Contractions then to create their own from the
of real purposes ;’_at.hwayz O’g‘f‘“isat:m: In non- ' _ Y , perspective of Lila. Through role playing,
and iction, | can write a clear chatty style with contractions to | Speech children to pretend to be Lila on her

audiences as
part of their
work across the
curriculum.
These purposes
and audiences
should underpin
the decisions
about the form
the writing
should take,
such as a
narrative, an
explanation or a
description.

introduction, followed by logical
points, drawing to a defined
conclusion. | can plan how to
structure my writing to meet the
purpose.

Pathway 3 Purpose: | can
evaluate how effective my
writing is, by referring to the
features of a given text type and
make necessary improvements.
Pathway 4 Word: can use
adventurous and varied
vocabulary to engage the
reader. | can use a choice of
pronouns or nouns to avoid
repetition. | can use a thesaurus
to improve my choice of words
and to expand my vocabulary.
Pathway 5 Grammar: | can use
commas after fronted
adverbials. | can use and
punctuate direct speech with
inverted commas.

shorten words.

LO: | can write an informal letter
in role as a character from the
story.

LO: | can create settings, insights
into characters and develop plot
through blending, rather than
telling the reader.

LO: | can use paragraphs to
organise my stories into an
introduction, build up, conflict
and resolution.

LO: | can create my own version
of a story, keeping the theme
and plotline the same.

LO: | can evaluate my work and
suggest improvements.

Slang/colloquial

First person

Connectives

Introduction

Conclusion

Questions

Characters

Plot

Suspense

Resolution

Climax

Paragraphs

Figurative language — simile,
metaphor, personification,
adjectives.

Fronted adverbial phrases

quest to the grotto and write in role to
her father. When do you need to begin a
new paragraph? How will you use
language to create a certain tone?

Using a Pie Corbett model, children to
create their own version of this story,
changing elements but keeping the same
theme and plot. Edit sections together
using a success criteria and key, and
begin to plan their own story using
boxed diagrams. How will you transport
the reader to the grotto using your
words and phrases carefully? How will
you ensure the reader continues reading
your story?

Explore how this story is similar or
different to Escape from Pompe:ii, Street
Child and The Day the Giant Stirred. How
does the writer use language to capture



NC PoS

Key Concepts

Key Competencies

Key Vocabulary

Key Activity

Pupils should
continue to have
opportunities to
write for a range
of real purposes
and

audiences as
part of their
work across the
curriculum.
These purposes
and audiences
should underpin
the decisions
about the form
the writing
should take,
such as a
narrative, an
explanation or a
description.

The writing curriculum aims for
children to be inspired by a
range of texts that give the
opportunity for children to
respond and communicate ideas
through high quality writing.
Children are taught, through
quality modelling and careful
planning to communicate in a
number of genres, using
challenging and age appropriate
vocabulary, grammar and
punctuation. Children will be
taught the value of writing as a
form of communication and
always be given purposeful
writing opportunities. Children
will be able to handwrite
fluently and legibly through
careful teaching of Kinetic
Letters.

Pathway 1 Spelling

Pathway 2 Organisation.

Pathway 3 Purpose.

Pathway 4 Word.

Pathway 5 Grammar.

LO: | can use expanded noun phrases to
describe

LO: | can edit and improve my work using a
specific criterion

LO: | can create settings, insights into
characters and develop plot through blending,
rather than telling the reader.

LO: | can use figurative language to describe a
setting.

LO: | can use paragraphs to organise my stories
into an introduction, build up, conflict and
resolution.

LO: | can create a successful opening using
fronted adverbial phrases.

LO: | can create my own version of a story,
keeping the theme and plotline the same.
LO: | can use time connective phrases to
sequence my ideas

LO: | know how to use personal pronouns
correctly.

LO: | know how to edit and improve my work
using a specific criterion

LO: | can use direct speech and use inverted
commas to punctuate this

LO: | can evaluate my work and suggest
improvements.

LO: | can add detail to my writing by using
embedded clauses.

Genre specific:
Berlin
Neustadt
Tram

Villain
Cornflower
Playscript
Sunday suit
Timid
Detectives
Moral

Bowler hat
Dejected
Mirage
Apprehensive
Relief

Retell our class model of a diary entry and pick
apart the features together. Investigate what
would happen if we took away one of the
features, would it still have the same effect?
Explore the features of a diary from personal
pronouns, adverbials, paragraphs and time
connectives to emotive language and colloquial
devices, children to create their own in role as
Emil.

Use drama to support with teaching of speech
marks and intonation.

Edit and improve sections of their work using
peer marking and our class checklist.

Analyse the features of a narrative and using a
Pie Corbett model, create their own version of
Emil and the Detectives with their own version
of Emil and the villain.

Explore similes, metaphors, personification and
expanded noun phrases to describe a setting.

Explore a variety of story openings.

Edit and improve sections of their work using
peer marking and our class checklist.




NC PoS

Key Concepts

Key Competencies

Key Vocabulary

Key Activity

Pupils should
continue to have
opportunities to
write for a range
of real purposes
and

audiences as
part of their
work across the
curriculum.
These purposes
and audiences
should underpin
the decisions
about the form
the writing
should take,
such as a
narrative, an
explanation or a
description.

The writing curriculum aims for
children to be inspired by a
range of texts that give the
opportunity for children to
respond and communicate ideas
through high quality writing.
Children are taught, through
quality modelling and careful
planning to communicate in a
number of genres, using
challenging and age appropriate
vocabulary, grammar and
punctuation. Children will be
taught the value of writing as a
form of communication and
always be given purposeful
writing opportunities. Children
will be able to handwrite
fluently and legibly through
careful teaching of Kinetic
Letters.

Pathway 1 Spelling
Pathway 2 Organisation.
Pathway 3 Purpose.
Pathway 4 Word.
Pathway 5 Grammar.

LO: | can use expanded noun phrases
and determiners successfully to
describe my own mythical character.
LO: I know how to build tension using
dialogue and short sentences.

LO: | can use ambitious vocabulary to
describe a setting from the past.

LO: I know how to write my own
myth story using a model.

LO: I know how to edit and improve
my work using spot marking.

LO: | know how to use connectives to
link paragraphs together.

LO: | can use precise adjectives when
writing my report.

LO: | can use a comma after a fronted
adverbial phrase.

LO: | can use paragraphs to organise
my information successfully.

LO: | can use subheadings.

Immortal/mortal
Dilemma and quest
Imaginary world
Priest

Conflict

Setting
Characterisation
Determiners
Expanded noun phrases
Precise adjectives
Determiners
Connectives
Succinct
Summarise

Introduce children to a myth and explain the
features, remind children of Roman myth of
how Rome was found. Share the story ‘The
place of the prickly pear cactus’ Design their
own god using expanded noun phrases and
fronted adverbials. What would happen if our
writing didn’t contain these descriptions?
Teach children how to build suspense and
characterisation, and how to blend dialogue
with speech.

Children to create a draft of opening to their
myth.

Using class model and other examples, children
to create their own Aztec inspired Myth story.
Allow time to edit and improve before writing it
in best to perform to an audience.

Plan their own explanation text using Pie
Corbett model of retelling with actions using
boxed diagram. Use facts retrieved during
reading lesson about the making of chocolate.
Children to edit and improve their work before

writing in best to publish their work.



Year 5

Aulumn |
Seuing Descriplion
Persuasive Lelter
Diarﬂ Enlrﬂ
Aulumn 2
Biogrophg
Newspoper Article

Spring |
SeHing Descriplion
Diarﬂ Enlrﬂ
Spring 2

SeHing Descriplion
Lellers

Summer |
Non—Chronological Report
Characler Descriplion
NewsPaPer Article

Persuosive Texl



George’s secret key to the universe

NC PoS Key Concepts Key Competencies Key Key Activity
Vocabulary

Spelling In narrative, | can shape a LO: to analyse an author's techniques when Setting description-vocabulary for effect, look at how the vocabulary has
story using paragraphs to describing settings. Techniques changed from when George thought it was exciting next door to when
show shifts in time, place he is actually there. Figurative language is now used for a negative

Organisation and action. | can use LO: to analyse how figurative and descriptive Effect effect-‘nettles attacked him’ Children have copies of the setting
connectives, within a language is used to create effect. description, ask them to annotate description, find similes, metaphors
paragraph, to link the Figurative etc. Analyse the effect of the vocabulary and how it has changed the
sentences -e.g. in LO: to generate relevant and ambitious word choices mood of the whole piece. Write new setting description of the garden
addition, finally, therefore. | for effect when describing a setting. Persuasive whilst George is in it (scary, spooky setting) using own examples of

Purpose Within paragraphs, | can figurative language to create effect. Teach how to use thesaurus to find
sustain and develop my LO: to edit my work for spelling and punctuation Dialogue synonyms and antonyms. Editing lesson, children to have a copy of their
ideas around a topic errors and suggest improvements. writing and edit spelling and punctuation errors and also evaluate the
sentence. | can blend Description effectiveness of their figurative language choices. Explain the purpose of
dialogue with action and LO: to demonstrate a character’s point of view using the editing is to create a final piece for the class blog. Children to write a

Word description to convey persuasive features. Effectiveness letter from George to his parents persuading them to let him have a TV
character and move the and a reply from his parents saying no, demonstrating their very
story forward. In my LO: to blend dialogue with action and descriptionto | criteria different points of view. Write a persuasive letter as either George or his
writing, the setting is used | convey character. parents and then read these out in class as a debate. Carry out hot
to create mood. | can use seating activity to demonstrate points of view.

Grammar devices to engage the LO: to plan a new version of a story (The George’s Paragraph Identify George’s dilemma, should he go next door to find the pig or

reader -e.g. repetition for
effect, rhetorical question,
etc. | can write in a given
style successfully. | can
manipulate sentence
structures for effect, to
suit the purpose.

secret key to the universe)

LO: to draft and edit my writing to check for
grammar, spelling and punctuation.

LO: to evaluate the effectiveness of my writing
against the original criteria.

LO: to develop ideas around the main topic within a
paragraph and edit my writing for punctuation and

grammar errors.

not? Write a diary entry on the day that George goes next door and sees
the computer for the first time. Carry out a conscience alley to
determine his thoughts and feelings. Write final version of own story/
continue from part of the story with scientific information underlined
and in footnotes like in the real version of the story. Continue the story
from the ‘scientific oath’ that George takes when he wants to use the

special computer.



George’s secret key to the universe

own and others'
writing.

Poetry
Prose
Theme

Stanza

NC PoS Key Concepts Key Competencies Key Key Activity
Vocabulary

Reading W1- Stephen Hawking biography Biography Week 1- Children to research, plan and write a biography
Writing: | can use LO: to develop ideas around the main topic within a Retrieve about Stephen Hawking. Children to find out about his

spelling devices to engage the | . oranh -Assessed piece. it achievements, life and notable events before writing a
reader - e.g. repetition LO: to edit my writing for punctuation and grammar biography about his life. Stephen Hawking chosen as author
for effect, rhetorical orrors. Non fiction of our class text- George’s secret key to the universe.

- question, etc. | can Assessed piece- biography.

Organisation |\ 0 in 3 given style W2- Newspaper about events in book Engage
successfully. I can LO: to analyse devices to engage in a newspaper Devices Week 2- Children to focus on one main event in the GSKTU
manipulate sentence | article. Rhetorical book- when George goes to space. Children to firstly
structures for effect, LO: to analyse the use of a range of sentence Style summarise the main events in that section of the book.

Purpose to suit the purpose. | | stryuctures - short, compound and complex. Children to then look at existing newspaper articles (first
can ensure the Purpose i i

: ) LO: to develop techniques to present issues and urp |?ews) and determme the features and layout an'd how this
consistent and correct | ;e of view. Headline links to the meaning. Focus on quotes and eyewitness
use of tense W3- N bout s in book accounts. Look at sentence structures within a newspaper
H - Newspaper about events in OO i . . .

throughout a piece of pap Byline and discuss why there is a variety used.

Word writing. | can edit for LO: to plan an article using devices to engage. P h
spelling, punctuation o . aragrapns Week 3- Children to plan and write their newspaper article
and erammar errors LO: to write in a given style successfully (newspaper Non about the events in the book. Children to apply knowledge

g article) -Assessed piece. chronological | f I K he | f

and suggest g rom last week about the layout and purpose o
improvements to my LO: to edit my writing for grammar, punctuation and Chronological | Newspapers and the summary of the main events and

Grammar spelling errors. eyewitness accounts. Children to write assessed newspaper

and then edit their newspapers to make improvements.
Assessed piece: Newspaper article.




George’s secret key to the universe

NC PoS Key Concepts Key Competencies Key Key Activity
Vocabulary

Reading W4- Non chronological reports. Non fiction | \y/eek 4- Discuss that in the GSKTU book, non
Writing: | can use , Engage fiction reports about planets are interspersed
devices to engage the LO: to analyse the features of non chronological reports. . with fiction events in the story. Explain that

Spelling reader - e.g. repetition | | 5. 15 analyse techniques used to engage a reader. pevices now we have been learning about the solar
for effect, rhetorical ] Style system in science, the children are going to
question, etc. | can WS5- Non chronological reports. purpose | Write their own non chronological report.
write in a given style LO: to plan paragraphs around a theme. Children to decide on whole of solar system or

Organisation | successfully. I can Paragraphs | narticular planets to write about. Children to
manipulate sentence LO: to write in a given style successfully (non Non look at features of non chronological reports

Purpose

Word

Grammar

structures for effect, to
suit the purpose. | can
ensure the consistent
and correct use of tense
throughout a piece of
writing. | can edit for
spelling, punctuation
and grammar errors and
suggest improvements
to my own and others'
writing.

chronological report)- Assessed piece

LO: to suggest improvements to my own and others’
writing.

W6- Poetry

LO: to analyse the audience and purpose of writing.

W7-Poetry

LO: to plan poetry by developing ideas around a theme.

LO: to make ambitious vocabulary choices to enhance
meaning. Assessed piece

LO: to evaluate the effectiveness of vocabulary choices
within poems and how it enhances meaning.

chronological

Chronological
Poetry
Prose
Theme

Stanza

and find facts using non fiction sources.

Week 5- Children to plan their paragraphs
around topics e.g. one paragraph for each
planet, and then plan and write their non
chronological reports. Assessed piece- non
chronological report and then edit and make
improvements.

Week 6-Children to look at examples of poems
written specifically for celebrations. Children
to analyse the form and use of language in the
poems.

Week 7- Children to write their own versions
of celebration poetry and edit and improve.
Assessed piece- poem.




Wreck of the Zanzibar

NC PoS

Key

Key Competencies

Key

Key Activity

Concepts Vocabulary
Spelling | can use language Grammar: Suffixes: converting nouns or adjectives into Suffix Give each table a chapter each and make predictions about
features of a range | verbs using “-ate”, “-ise” or “-ify” what might happen next. Mind map the main events and write
Reading of non-fiction text Assessed piece of writing: Diary entry about a day or Inference a summary of each chapter so far. Talk about the settings in the

Organisation

Purpose

Word

Grammar

types and can use
then to support
understanding. |
can identify and
comment on
expressive,
figurative and
descriptive
language to create
effect in poetry and
prose. | can
recognise ways in
which writers
present issues and
points of view in
fiction and non-
fiction texts e.g. he
has only
mentioned the bad
points about air
travel! | can talk
about the author's
techniques for
describing
characters, settings
and actions.

event in their holiday.

A

Grammar: Verb prefixes: “dis-”, “de-", “mis-", “over-" and
“"
re-

n

LO: to convey moods, feelings and attitudes using
inference in a letter.

Assessed piece of writing: informal letter

LO: to evaluate the effectiveness of my own and others’
writing

Narrative order
Complications
Moods

Feelings
Attitudes
Chronology
Passage

Evaluate

story and list them. Record what we know and what we think on
tell me grids. Write questions on the working wall. Re-focus on
the settings and explain why are they important to the story
line? Explain that the setting of the Isles of Scilly is a real place.
Give children a map and label the important settings to the
story. Research the setting using travel brochures and iPads.
Children to create a travel brochure for the setting use maps,
images and information.

Give children images and ask them to order the events in the
story so far using images and key word clues. Analyse how the
author describes the characters in the text. Look at the different
characters and analyse their points of view, are they similar or
different? Look at different parts of the story, particularly the
diary entries and record what the characters are
thinking/feeling. Children to write letters from each of the
characters. Analyse how characters feel at different points of
the story- look at extracts of each part of the story and write
how the character feels during that time.

Letter- children to write a letter as either Laura or Billy using
inference and feelings.




Wreck of the Zanzibar

NC PoS | Key Concepts Key Competencies Key Vocabulary Key Activity
Spelling I can use language Grammar: Indicating degrees of possibility using modal verbs: Parenthesis Read the description of the setting in the
features of a range of might, should, will, must book and analyse techniques used to
non-fiction text types . .
Language and can use then to Context describe the setting. Look for how the author
) LO: to analyse how expanded noun phrases convey relevant i ve | dd ..
Organisati | SUPPOTt understanding. | | ;o0 ovion concisely. uses .|gurat|ve ar\guage and description to
on canidentifyand Expanded noun describe the setting. Teach how to use
comment on expressive, . .
figurative and Xpressiv LO: to use expanded noun phrases to concisely describe a expanded noun phrases accurately and
descriptive language to | Setting. Proofread concisely. Give children a chance to write a
create effect in poetry _ N _ o setting description using some of the
and prose. | can Assessed piece of writing- setting description Genre features of this week. Use the travel
Purpose recognise ways in which broch q ' hf lier in th
writers present issues LO: to develop my ideas around the main topic of that ro_c Ures and research from earlier in the
and points of view in paragraph. Structure unit.
fiction and non-fiction
tetht.e'g' get:azogly LO: to proofread my writing for punctuation and spelling. Complex Children to write a setting description of
mentione e ba
Word points aboutairtravell | | o o Bryher during the storm using ambitious
can talk about the ' par 15 Compound vocabulary, figurative language and
author's techniques for
i LO: to analyse how sentence structure fits the genre and expanded noun phrases.
describing characters, h
settings and actions. purpose of my writing, eg. short, compound, complex. Short ' . .
Show children some example diary entries
LO: to use a variety of sentence structures in my writing to suit Rhetorical and focus on devices specific to that genre.
Grammar the genre of diary entries. Decide whether the examples are effective or
, ) Repetition could be improved. What would make the
LO: to analyse a range of devices, appropriate to the genre, to diaries b 25 dti ) ) h
engage the reader, e.g. repetition for effect, rhetorical !ar!es etter: pen' time improving the
questions. diaries. Recap the different types of sentence
structures from last half term. Write a series
LO: to apply the correct tense throughout my writing. of sentences using different structures. At the
do ¢ writine. final di end of the week write an extract from their
Assessed piece of writing-final diary entry. diary entry and evaluate before writing the
final one next week.




The wind in the willows

complications and how they are
resolved. | can summarise the
main ideas drawn from more than
one paragraph.

| can recognise different points of
view e.g. characters in fiction and
the author in non-fiction. I can
discuss moods, feelings and
attitudes using inference. | can
draw information from different
parts of the text to infer meaning. |
can talk about the author's
techniques for describing
characters, settings and actions. |
can participate in discussions
about books, building my own and
others' ideas and challenging views
courteously. | know and use the 'l
before e' rule following a c.In
narrative, | can shape a story using
paragraphs to show shifts in time,
place and action.| can use devices
to engage the reader - e.g.
repetition for effect, rhetorical
question, etc.

| can use expanded noun phrases
to convey relevant information
concisely.

feels from their actions.

World book day activities

LO: to outline the chronology of events in a
story.

LO: to summarise the events in a chapter
using more than one paragraph.

LO: to use inference to analyse a character’s
thoughts and feelings.

LO: to apply inference and my understanding
of a character to my own writing.

Assessed piece- diary entry

Drama with REP

LO: to use inference to explain a character’s
point of view.

LO: to compare and contrast the points of
view of two characters.

LO: to debate different points of view of
characters in a story.

LO: to draw information about characters from
different parts of the text to infer meaning.
Assessed piece- character description

chronological
order
inference
points of view
higher order
questions
summarise
summary

infer

NC PoS Key Concepts Key Competencies Key Key Activity
Vocabulary
ﬁésmg | can read aloud with the ) LO: to generate questions about a book, analyse Listen to the abridgements of the wind in the willows
riting appropriate intonation, tone an : : : on https://www.bbc.co.uk/teach/school-
Drama- speaking | volume so that the meaning is including characters, plot and setting. radio/english-ks2-the-wind-in-the-willows-
and listening. clear for the reader. Drama with REP debate index/znngf4j Read the episode summaries and
I can discuss complex narrative . ; index/znngf4j
plots e.g. identifying problems or LO: to draw inferences about how a character chronology discuss who the main characters are and what

qguestions we have. Discuss what we know about the
story from the first chapter, who do we learn about
and what do we discover? Record questions on
working wall and in thought bubble in books.
Develop higher order questioning using question
stems.

Make a ‘what do we know’ grid about the characters
so far in the book. What do we know about
techniques used by the author?

Write a diary entry from the point of view of the
main character, using information from the text to
support this. Write a diary entry as Toad explaining
how he feels about the day he saw the motorcar for
the first time or mole about how he feels when he
saw the world outside his house for the first time.
Children to create a character description of Toad,
including a wanted poster for him stealing the car.
Use vivid vocabulary to describe his personality and
his crimes.

Compare and contrast the point of view of badger vs
toad. Debate their points of view and why they feel
like this. Choose a judge to decide Toad’s fate.



https://www.bbc.co.uk/teach/school-radio/english-ks2-the-wind-in-the-willows-index/znngf4j
https://www.bbc.co.uk/teach/school-radio/english-ks2-the-wind-in-the-willows-index/znngf4j
https://www.bbc.co.uk/teach/school-radio/english-ks2-the-wind-in-the-willows-index/znngf4j

S 0 B 0
NC PoS Key Concepts Key Competencies Key Key Activity
Vocabulary

s\fégi”g I can reédta'?l*td Witt.h thi LO: to recognise ways in which writers present issues and analyse Issues- children to set up a court room
appropriate intonation, tone . . . . . . H

DanLZg. speaking aﬁg V(;Iume so that the points of view in fiction. scenario about Toad being arrested. Some

and listening. :‘zzzng is clear for the LO: to generate effective vocabulary to create vivid images | debate children to be given Toad and some given
| can discuss complex Drama with REP chronology other characters to be in role in court.

narrative plots e.g. identifying
problems or complications
and how they are resolved. |
can summarise the main ideas
drawn from more than one
paragraph.

| can recognise different
points of view e.g. characters
in fiction and the author in
non-fiction. | can discuss
moods, feelings and attitudes
using inference. | can draw
information from different
parts of the text to infer
meaning. | can talk about the
author's techniques for
describing characters, settings
and actions. | can participate
in discussions about books,
building my own and others'
ideas and challenging views
courteously. | know and use
the 'l before €' rule following
a c.In narrative, | can shape a
story using paragraphs to
show shifts in time, place and
action.l can use devices to
engage the reader - e.g.
repetition for effect,
rhetorical question, etc.

| can use expanded noun
phrases to convey relevant
information concisely.

LO: to plan an effective setting description

LO: to apply effective vocabulary to create mood in a
setting description

LO: to edit and evaluate my punctuation, vocabulary and
spelling.

LO: to understand how the structure and presentation of
newspaper articles link to the meaning.

LO: to analyse how language is used for effect in
newspaper articles.

Drama with REP

LO: to analyse how reported and direct speech are used in
newspapers.

LO: to write in a given style successfully

Assessed piece: Newspaper article.

LO: to edit and improve my writing, making changes to
vocabulary, grammar and punctuation.

chronological
order
inference
points of view
higher order
guestions
summarise
summary

infer

Immerse in setting descriptions about
forests and woodlands. Re-read the
section of the book about the wild wood
and highlight key information and how
vivid images are presented.

Children to watch videos and use
figurative language to describe the wild
woods in their own setting description.
Newspapers- children to analyse
newspapers, their features and purpose.
They will then write a newspaper article
about the day that Toad gets arrested for
stealing the car and then goes missing.




Shakespeare week -

NC Key Concepts Key Competencies Key Key Activity
PoS Vocabulary
Reading | can read aloud with the
Writing appropriate intonation, tone and Sh d kespea re wee k analyse
Drama- volume so that the meaning is debat S £ d t t
speaking clear for the reader. ebate uggested activities:
and | can discuss complex narrative
listening. plots e.g. identifying problems or chronology BBC animated tales. Give each pUleS 3 |ine from a

complications and how they are
resolved. | can summarise the
main ideas drawn from more
than one paragraph.

| can recognise different points
of view e.g. characters in fiction
and the author in non-fiction. |
can discuss moods, feelings and
attitudes using inference. | can
draw information from different
parts of the text to infer
meaning. | can talk about the
author's techniques for
describing characters, settings
and actions. | can participate in
discussions about books,
building my own and others'
ideas and challenging views
courteously. | know and use the
'| before e' rule following a c.In
narrative, | can shape a story
using paragraphs to show shifts
in time, place and action.l can
use devices to engage the reader
- e.g. repetition for effect,
rhetorical question, etc.

| can use expanded noun
phrases to convey relevant
information concisely.

e | can analyse and describe the
styles of individual writers and
poets. ¢ | can draw a timeline
with different historical periods
showing key historical events or
lives of significant people. ® To
analyse some of the distinctive
features of Shakespeare’s
language and how language has
changed over time ¢ To
appreciate how characters,
interact and create dramatic
tension through their language
and action

chronological
order
inference
points of view
higher order
guestions
summarise
summary

infer

play and ask them to greet each other with it in
different ways (sadly, threateningly, affectionally)
Explore unfamiliar vocab and words we use today
that are from Shakespeare. Play a ‘word loop’ game,
matching cards with phrases/sentences/lines of
Shakespeare’s original language to contemporary
versions or explanations. Then compare the two in
order to explore the language change over time. Can
children learn and act out using Shakespearian
insults? Explore a short duologue from a play and ask
children to identify the pronouns, then ask them to
perform part of the script. Use freeze---framing, hot--
-seating to explore a dramatic interaction between
characters.




to link the sentences - e.g. in addition,
finally, therefore. Within paragraphs, | can
sustain and develop my ideas around a
topic sentence.

| can use a thesaurus independently to
choose words for deliberate effect.

My vocabulary choices are more thoughtful
and enhance meaning

LO: to plan how to organise my
ideas into balanced paragraphs,
linked by connective phrases.

LO: to edit and improve my
writing, linking back to the
original criteria.

Assessed piece- persuasive text.

n

NC PoS Key Concepts Key Competencies Key Key Activity
Vocabulary
| can use devices to engage the reader - e.g. | LO: to explain how language is Persuasion Children are to analyse persuasive texts
- repetition for effect, rhetorical question, used for effect in persuasive Persuasive e.g. adverts, letters, competitions etc
urpose - . ) )
etc. writing. Devices and identify the key features and
Structure
L . _ ) language used. They are then to focus
| can write in a given style successfully. LO: to analyse a range of Bias ) )
Organisation persuasive devices within a text. | Opinion on the \{ocabulary used in a persuasive
| can manipulate sentence structures for Balanced text. Children to analyse the
effect, to suit the purpose. LO: to make improvements toa | Criteria effectiveness of a persuasive letter and
Word persuasive text, including Engage make improvements to the vocabulary
| can use connectives, within a paragraph, devices to engage the reader. Organisatio and structure using what they have

learnt previously.

Children to plan their own persuasive
text trying to persuade Toad to change
his ways. Children to use the
knowledge from what makes an
effective letter and then include
paragraphs, correct tense and
persuasive devices in their letter.




The wind in the willows

to link the sentences - e.g. in addition,
finally, therefore. Within paragraphs, | can
sustain and develop my ideas around a
topic sentence.

| can use a thesaurus independently to
choose words for deliberate effect.

My vocabulary choices are more thoughtful
and enhance meaning

LO: to plan how to organise my
ideas into balanced paragraphs,
linked by connective phrases.

LO: to edit and improve my
writing, linking back to the
original criteria.

Assessed piece- persuasive text.

n

NC PoS Key Concepts Key Competencies Key Key Activity
Vocabulary
| can use devices to engage the reader - e.g. | LO: to explain how language is Persuasion Children are to analyse persuasive texts
buroose repetition for effect, rhetorical question, used for effect in persuasive Persuasive e.g. adverts, letters, competitions etc
P etc. Writing. Devices and analyse the key features and
Structure
. . ) language used. They are then to focus
| can write in a given style successfully. LO: to analyse a range of Bias , )
Organisation persuasive devices within a text. | Opinion on the vocabulary used in a persuasive
| can manipulate sentence structures for Balanced text. Children to analyse the
effect, to suit the purpose. LO: to make improvements toa | Criteria effectiveness of a persuasive letter and
Word persuasive text, including Engage make improvements to the vocabulary
| can use connectives, within a paragraph, devices to engage the reader. Organisatio and structure using what they have

learnt previously.

Children to plan their own persuasive
text trying to persuade Toad to change
his ways. Children to use the
knowledge from what makes an
effective letter and then include
paragraphs, correct tense and
persuasive devices in their letter.




Yeo,r 6

Aulumn |
Diarg Enlrg
Descriphon
Persuasion
Aulumn 2
Explanahon
Narrative
Spring |
Explanahon
Seuing Descriphon
Informal/ Formal Lellers
Spring 2
Seuing Descriphon
Letters
Non—Chronologicol Reporl
Persuasion
Plogscripls
Summer |
Persuasive Adverl, Informal LeHer, Non—Chronological Reporl, DiarH
Summer 2

Informol LeHer, Narrolive, Biogmphg, Non Chronologicol Reporl



NC PoS

Key
Concepts

Rooftoppers

Key Competencies

Key
Vocabulary

Key Activity

Pupils should conkinue o wrike for a range
of purposes, Plunning their wrlhng bg

idenki inng the audience and selecking the
appropriale form, using other similar wrihng

as mode[s fOI" Hleir own.

Pupils should understand, H\rough being
shown, the skills and processes essential for
wrihng: that is, Hlinking aloud to generule
ideas, dra f|:ing, and re-reading to check thak

the meuning is clear.

Pupils should continue to be taught to
understand and apply the conceps o word
struchure so thak they can draw on their
knowledge of marphology and efymology ko

spell correcHH.

Pupils should be kuugH fo: write legiblg,

fluenﬂg and with ‘anreasing speed.

Pupils should be h:ughk fo use and
understand grammahcal ferminologg
accuralelg and appropriaielg within their

wril'mg

PoH;waH | Speuing

PaH\wog 2-
crganisolion

POHIWQH 3 PUFPOSG

POHIWQH 4— WOrd
POHIWOH 5
Grommor

PaH;waB 6
Handwriﬁng

L.O: To demonstrabe my knowledge of the feukures ofa diarg entrﬂ in my wrihng

LO:To Plan and pruduce a descriphve bext using and aPPlHing my knowledge of descrlpﬁve
feah),res

LO:To Plon and Produce G persuasive bext using all the keg feal:ures of the genre
Grammar

L.O: To identi Y. exPlu'm and “PPlH relalive clauses.

L.O: To use relative clauses beginning with who, which, where, when, whose, that or with an
melied relakive pronoun

L.O: To use and applﬂ modal verbs to indicake degrees of Possibilikﬂ

L.O: To indicate degrees of pussibilitg using modal verbs [for example, mighh should, wi”, musk
L.O: To select adverbs o indicate degrees of pussibilikﬁ

L.O: To demonstrale an undershmding of brackels, dashes and commas lo indicake
ParenHwesis in senkences

LO:To 9enerqte equnded noun Phrases fo convey complicated in formuhon ccnciselg

LO: To recognise and creake sentences to include the Perfeck formog verbs ko mark
relahonships of time and cause in senkences.

LO: To upPlH commas to clariﬁ meaning or avoid ambiguitﬂ in wrihng

Speu’mgs x 6 rules

LO: To idenﬁfﬁ and aPPlH Po,Herns of ible/able sPeHings

L.O: To arliculale and QPPlU speuing PaHerns iefei

L.O: To show and ulilise silent lether sPeHings

L.O: To understand and implemenk homophone spellings

LO: To recognise and OPPIH ank/enk spelling PaHerns

L.O: To understand and ukilise the sPeHing PaHern for ance/ence/ancg/encg

Genre
TCXL LH Pe
PUFPOSC

Relative clauses

Modal verbs

Adverbs

Parenthesis

Expanded noun Phrases
Perfecl verb form
Clariﬂj meaning
/\mbiguitﬂ

Suqgesled aclivilies wriliﬂg

Diorg ener in the role o i3 Sophie - allow me lo inbroduce mHsel 13

Descriphve wri|:in9 - To write o descriphcn of Scphie Packing bo 9o Paris compare with how
Charles would pacl(

Persuasive wrihng - SimPlH the Best task to be fought and modelled.

Naminallng Charles ko be slmplﬁ the best person for Sophie.

S led achvihes grammar and rocussed queshons

Baseline Spug fask.

Tdenki Y the relakive clause in this sentence. Which word is the relakive Pronoun?

Can a relakive clause be moved around in a senkence? Whg nok?

Can the relative pronoun be omitted from this sentence? Whg/whg nok?

Whal is o modal verb? ® Whal word class does a modal verb modifg? * Whal are the three
diggerent uses of modal verbs?

Where is the adverb in this sentence? * Whal lype of words do adverbs indicating possibility
modi J’H? * Can an adverb to indicale possibilifﬁ move within a sentence? Whal is PorenH\esis? M
What puncluahon marks can be used o add ParenH’nesis fo a sentence? ® Can a bracket be used
on its own or in @ poir? * Can a dash be used on its own or in o Poir? * Are the brackets used
fo add extra inpormalion or clarigy inpormation already in the sentence?  Is the exdra

in formahon a main clause, a relative clause or a subordinale clause?

Sugges}ed aclivilies sEeuir_lgs
Pre lest to address knowledge give spell‘mg for revision and OPPlH on Frida.

Look ok spell‘mg rules and aPPlH in context
Recop on previous knowledge and expand
Use wordsearchs/crosswords to aid uPPlicuhon

Anagroms OJ.‘ WOf‘dS - address misconcephons




NC PoS

Key

Key

Key

Key Activity

Concepts Competencies Vocabulary
P:fLl:siwﬁn;?:h::::ljw\lzie f;r ;;:[:gei::f PGH‘»WOB | SPeuing - Wrihng Explanahon Suggesled aclivilies wrihng
fhezu c[le’nPce on dgselechng thegaPHPum{S 3 PQHIWOB 2- LO: I can compare and Narro,hve Explanolion Text - Based on chapkers 1/12/13 children will record keg informo,hon
{:;T;;:nﬁ other similar wriling as models por organisohon contrast characlers in a text Noun Pl‘;rases about rooﬁop running record'mg their f'mdings under speciJ:ic headings. Noke-moking

Puplls should undersfand, leough being shown,
the skills and processes essenlial for wrihng:
that is, Hminking aloud to genercﬁe ideas,
druj:hng, and re—reading bo check that the

meqning is clear.

Pupils should conbinue bo be I:aughk bo
understand and applg the ccncepks of word
struclure so that HleH can draw on their
knowle&ge of morphologg and efﬂmolo% bo
spell correcHH,

Pupils should be kaughk bo: write legiblﬂ,
fluenHH and with lncreasing speed.

Pupils SI’lOU,lCl be Laughk I'O use and underskand
grummal:ical lrermlnclc% accural:elg and

appropriatelg within their wrihng.

PQHIWOB 3 PUFPOSG
PQHIWOB 4— WOrd

I_OI I can Pl(ln H1e content

and relevant devices to use
in an explonohon bext.

LO: I can use the J:eah),res
of an explanahon bext in my
wrihng.

LO: T can applg learnt

J:eatures ina no,rro,hve Piece

Adverbial Phro,ses
Sulzjunchve
Planning
Compare

Conlbrast
Characters

Feakures

will be modelled and encouroged bo support the Plo,nning process. Children o,no,lgse a
model example and ideth:H J:eo,lures including spag which H’»eg will in}egra}e into
their Plons.

Children write their explonahon bext about rooﬁop running. Children write and edit
their fina[ Piece o,go,mst to,rgets.

Narrakive - Children read chapler I7 and discuss keg evenls thal occur. Focus upon
dia[ogue which advances the aclion in the chapker and children consider how Makteo
would describe the evenks of the slorH. Role on the wall- children use this to Plo,n ouk
wrihng from his viewpoinl. Theﬂ need to consider how the event would be Perceivecl
from his Poink of view comPo,red bo that of the author.

Children musk write ensuring that HmeH J:ouow the same Plot/ storﬂ in their own Piece.

Guided wrile WiH‘l keg 9I‘OU:P OJI LA - see weeHg overview. Provide WOFd banks and success cril'eria J.‘OF Hle clm LO

refer O,I’ICl use as a checl(lisl’.




NC PoS

Key
Concepts

Key Competencies

Key Vocabulary

Key Activity

Pupils should conkinue o wrike for arange of
purposes, planning their wrihng bH idenki inng
the audience and selechng the aPPrcPriaFe
form, using other similar wrlhng as models for

their own.

Pupils should understand, Hmraugh being
shown, the skills and processes essential for
wrihng: that is, Lhinking aloud to generafe
ideas, dra f|:ing, and re-reading to check thak

the meaning is clear.

Pupils should coninue to be faughf fo
understand and applg the concepis of word
structure so that Hweg can draw on their
knowledge of morpholagg and ekgmologg to

SPGH COFFECHH.

Pupils should be kaugH fo: write legiblH,

fluenﬂg and with ‘anreasing speed.

PUPi[S ShOUlCl be l?OUgH? lTO use and undersiond
9ramma|:ical kerminologg QCCUFQlelH and

approprialelg within their wrihng.

PQHIWOB | Speuing -

PQHIWOEJ 4— Word
PGHIWOEJ 5 Grammar

Palhwag 6
Handwriﬁng

Aulumn 2 Spelling Rules & 5/6 word list words x 2 weeltlg
Cial/bial end'mg & bruises/ braverH

cious or Hous

ton/ sion

cian

Fer

Grammar

Embedded and relalive clauses
Preposi|:ions

Passive and adlive voice

Embedded and relative clauses

adverbs and modal verbs

Punclualion

Using colons and semi-colons accura[elg
Speech— diologue

Direct and reporled speech.

Embedded and relalive

clauses

Preposlhons

Passive and active voice
Embedded and relakive
clauses

adverbs and modal verbs
colons and semi-colons
Speech- dialogue

Direct and reporked sPeech

Suqqesled achvil’ies spellinqs

Pre test bo address knowledge give spelling for revision and O’PPIH on Fridag
Look ot speuing rules and O’PPlH in conlext

Recap on previous knowledge and expand

Use words earchs/crosswords to aid applicahon

Anagrams OJ.' WOI‘dS - address miSCOﬂCCPl'iOﬂS

PPTS on sharepoinl’ using Headslarl SPOG }'OF scheme and resources

Suggesled aclivilies grammar

Retrieval achvitg - show examples and idenhﬂj grammar, explain and QPPlH in
context.

PlaH Preposihon song and game from grammasaurus

Use spag.com and inkeraclive games from BBC

Use modal verb game fo idenhﬂj and GPPlH

Using Paragraphs children to PlOH the teacher /mark the work

Squesled aclivil‘ies Puncl‘ual‘ion
Using Paragraphs children to PlOH the teacher /mark the work
Recap and use Punduahon in conbext

Direcl and rePorted speech ITGGCI'I lhrough dialogue - newspaper reporls video




NC PoS

Key Concepts

Key Competencies

Key

Key Activity

Vocabulary
ée"ell"E t:‘e“ “;‘dezrst“"d‘“ﬂ o the °°"°5Pltslsel °“L(;" qu,'hwq,!j | SPel[ing Week | Expanded noun Vo,rielg of achivikies bo use for SPaG Eeaching —di f J:erenhoked 2 ways for main leoching with all
sltgclfurespf;‘: ;xre QPHPW;C;E'}ZT?::ZL:;;{: ':w f Po}hwqﬂ 2 Orgonisal’ion LO: I can use and applg extended noun Phrase Phrase ccmplehng fask | and chauenge fo move onfo. Assessment queshons used o the end o £ each |:oPic fo
wriking, including sub junchve forms using passive verbs Pol'hwaﬂ 3 Purpose LO: I can idenki £y and QPPlﬂ in my wril"mg simPle Pas|: and Presenf fense Simple PQSL and review learning. Homework set based on weeHH Learn'mg Oubcomes for SPaG. Spelling words are
bo ageck the presentahion of inormakion in o senkence Pakth 4 Word Week 2 b uPlooded onko Sakchel for children lo revise and learn in a lest formak read‘mg for Week[g sPeulng
using Hle Perfecl fcrm Cf verbs &U mork retahcnshtps Uf 0 WQH Or Presen ense
hime and couse  using expanded noun phrases ko convey LO: I understand and can applg in conkext commas for ParenH}esis Commas assessment.
complicated in gormation concisely  using modal verbs or Pal'hwag 5 Grammar LO: T can idenki £y and organise di £ J:erenk word Lgpes into word classes ) RecaP and relrieve previous knowledge ak the starl o I; lessons
adverbs o indicale degrees of PcssibiMH using relative Weelt 3 Parenthes;s S eu'm

clouses beginning with who, which, where, when, whose,
that or with an implied (ie. omitbed) relative prenoun
leorning the grammar for years S5and6in Enghsh
Appendix 2

indicabe grummuﬁcal and other fea&ures bﬁ: using
commas ko clanfﬁ meaning or avoid amb»guilﬁ in wrilmg
using hHPhens fo avoid ambiguﬁg using brackels, dashes
or commas ko indicake Purenlhesis using semi-colons,
colons or dashes bo mark boundaries belween independenl
clouses using o colon to introduce a lisk punc}uahng

bullet Puinls constslenHH

Speuing (see English APPendtx 1) Puptls should be laughl
fo: use furlher prefixes and suffixes and understand
the guidance for addmg them. spe” some words with
‘silent letters [fur example. l(mghl. psalm, solemn]
conbinue to d»shnguish between homophones and other
words which are oﬁen confused use lmowledge of
mchholc% and efﬁmlcgg in speumg and understand
that the sPelling of some words needs to be learnt
sPecificallg, as listed in English /\Ppenclix | use
dichionaries fo check the speumg and meaning of words
use the J:trs} three or four leters ofa word fo check
sPeuing, meaning or bath of these in o dichonorg use o

stourus,

LO: T understand and can idenki 1Y Past and progressive tense

L.O: T can idenki 1Y and aPPlH in my wrihng relakive pronouns

Week 4

LO: T can recognise and QPPlH standard English

L.OI can use brackels, dashes or commas fo indicale Parenthesis

Week 5.

L.O: T can seleck passive verbs, when approprial‘e, foa ¥ fecl the Presenl‘ahon of

in farmohan in a senfence.

LO: T can recognise sentence strucures that are apprapriate for J:ormal speech and
wrihng

Week 6

LO: T can opplg semi colons, colons or dashes bo mark boundaries between independent

ClOUSCS in sentences

Speu'mgs
LO: T can spell al o ¥ the year 5 and 6 word lish.

LOTI can speu words with the endings -ible and -able.
LO: T can regularlg and independenl‘lg applg use of a dichonarg fo check the spelling

ond meoning GJ.' WGl‘dS.

Past Progressive
tense

Relakive pronouns

Standard English
Year 5/6 word lisk
Semi colons

Colons

Brackets
Dashes

Prefixes
Suﬂixes

Passive

Teach lhe rule and QPP[H in dij:ferenl conlexls - wordsearch / GPPlHing in conlexl leough

senlences Spelling les}s on cerla'm wards each weel( including lWO WOFdS }TOm H\e KCH 5/6 WOFdliSlﬂ

SPaG

Teach grammar model us'mg grammar in context and glve oPPorLunlfH for children to QPPlU in
sentences. When wrihng remind children lo applg 'mdependean.

Checklist and speuing lisks providecl for keg chn

SPaG.com fopic selechor used to revise and consolidate fapics each week and for homework where

necessorg.

Punclualion - teach and remind children o ¥ sgmbols and how to use and OPPlU in senkences. Give

oPPorlunitH fo idenki Y in context and then lo upplg in work.

Achieve grammar books for worksheek
To,rgeled queshon books
Collins grammar

Headeart Punctuol‘ion o,nd Grammar l)ClCll( resources used ‘FOF whole C[GSS SPOG sessions weeklg.



The Greal Plague 1664-1666

NC PoS

Key
Concepts

Key Competencies

Key
Vocabulary

Key Activity

Plan their wrihng bH: idenki Hing the audience
for and purpose of the wrihng, selechng the
appropriale form and using other similar
wrihng as models for their own nchng and
developing initial ideas, druwing on reading
and research where necessary in wrihng
narrakives, considering how authors have
developed characers and seHings in what

PU,Pi[S have read, lis|:enecl |?0 ar seen performed

dra f} and write bg:

seleclting approprla}e grammar and
vocabularg, underslanding how such
choices can change and enhance meaning

in narrakives, describing se%ings, charackers
and ukmosphere and inLegrang
dialcgue fo convey character and advance the
achion
indicate grummuhcu[ and other feafures bH:

using commas ko clari Y meaning or avoid
ambiguilg in wrihng

us'mg brackets, dashes or commas to indicate
Purenihesis us'mg semi-colons, colons or
dashes to mark boundaries between
'mclependenk clauses

us'mg a colon o introduce a lisk

Paleag | SPeuing -

PQHIWOH 2-

organisohon

POHIWOH 3 PUFPOSC
Pothway & Word

Genre J.' oCus:

Focus upon bext  The Great
Plague 664-1666

‘Plague Remedies’
‘N the sign of the sugared
Plum’

Explanol‘ion

LO: Ican analgse the |<e3 _Fea}ures of an explanahon
bext

LO: I can demonstrate my knowledge fo Plan and wrike
an explanahon bext

Wril'ing LO: I can O’PPlH the feafures of an explanalfion

bext in my wrihng

Descriphon

LOI can analgse selech appropriate vocabularg and

grammar for my work.

LO: I can demonshrate my knowledge blj Planning,

wrihng and edil'ing a descriphon bext

LO: T can edit and up level my wriking by (individual
d Y 90y

[argets)

Letter

LO: Tcan o,no,lgse the feolures of an informal leker
LO: T can demonstrate my knowledge bg planning my
own Lnfcrmal letter

I_O I can OPP[H mH knowledge LO wri}e an infcrmal
letter

OHIGI‘ I'GXLL fgpes }0 be app/ied Hzraugh curriculum
sulgject‘s

(Genre
Technical
vocabulorg
Explanahon
Generale
Edit
Analgse

EVQ[UOITG

Author
Charo,cter

Evidence
Descriphon

InJ:ormo,[ leHer

wrihng Lesson | - Rebrieval - Hhink link explanal"wn ext Recap aver the facls known about the Greak Plague so for — spider diogrom the main
in _Farmalion, Explain wriling fask to pupils —lo Prcduce on explanaﬁcn about how to aveid ca}chmg The Plague'. Share model exumple of this genre
lgpe with Pupils, Analgse Highlighl’/dtscuss keg _Feal'ures, Model & I3 fecﬁve planning Jor pupils us‘mg prampks‘ Shared write LogeH\er,

Lesson 2 - PUPilS LO demcnskruke knowledge bH Prcduce drﬂf} ane Of Hteir GXPIDDQHOD - lrﬂing }0 include parugrophs lO Qid s|:ruclure as We“ as a

wide range of punckuahon, Pupils fo be reminded ko use Plans as a checklisk whilst wriﬁng, with Pupils skopplng ak various Po'm}s within the lesson o
assess the e I3 fecl"weness of both their own and others wriling,

Lesson 3 — Children ko applﬂ kncwledge of fealures in own wri|;ing model the wrihng edihng process fo puptls — how lo use a pencil/blacl( pen fo

cross out and ‘mercve vocabularg choices using a thesaurus o help. Model how to re-write and imprave senbences so that passages conkain o wider
range of senbence |:3pes.

Descriphon lesson | — view Hook video — the scene selter from Drurg Lane. Paired par}ner fask - pupils to note down what |;he3 can see, hear, _Feel
us‘mg senses. Share madel o 13 descriplive scene se|:|:ing Paragraph with Pupils, Discuss/ recap descripl"we wriling kechniques - _figurohve languoge,
alliberation, ‘Lmager}j elc. Shared write descriphve porogroph LogeH}er. Pupils fo analgse and select approprial’e vccabularg Jrom exomple fext.

Lesson 2 - Pupils fo demanstrake knowledge bg produce dra f|: one of their London Town scene seHing porogrophs* |:r5ing fo include descriplive

lechniques fo inkerest as well as o wide range of punclual’ian‘

Lesson 3 — model the wri|:ing ediling process fo pupils — how lo use a pencil/ black pen fo cross out and improve vacabulorg choices us‘mg o]

thesaurus bo help‘ Model how to re-write and improve senbences so that passages conkain o wider range of senbence |:Hpes‘

Paired wrihng fask — assess and proop read pieces Jor speuing/canskruchan errors, Pupils bo applg knowledge fo wrile own descriplion bext

Letter Lesson - Recop over the fo,cks about the character Sarah within the extract ‘Al the sign of the sugored Plum'. Explain wrihng fask o pupils -
bo write in role, ‘Lmagining Hmeg are Sarah, wriﬁng a letter home to explain fo her familg abaut the situakion in London. Share model example of this
genre lgpe with Pupils, Children to analgse the feo}ures ofa lebters. Highlighlf/discuss l(eg fealures‘ Model e 13 _Feclive plann‘mg Jor pupils us‘mg prompls,
Lesson 2 Pupils bo produce own plan for their piece demonslraling the kncwledge of the feolures logouL efc. Shared wrile }agelher be fore pupils
Prcduce their own in formal letter dra f|:,

Lesson 3 and 4 - model the wri|:ing edil’ing process fo pupils — how lo use o Pencil/ black pen fo cross out and imprave vocobularg choices using a
thesaurus bo help‘ Model how to re-write and improve senbences so that passages conkain o wider range of senfence lfgpes‘ Paired wri}ing fask — assess
and proog read pieces for spelling/ conskruchion errars.

Children bo independen“g applg skills bo wrike own letter
Guided write with key group of LA — see wee/(ly overview. Provide word banks and success crileria for the chn

I'O reJrer and use as a chec/(llsﬁ



NC PoS

Key Concepts

Key Competencies

Key Vocabulary

Key Activity

develop lhetr understonding Of H)é COHCGPLS Sél OUL in
English APPED&LX 2 I)U recogmsing VGCObUlOFH und
slruclures H‘lOlF are OPPFGPFiGlFE JTGV' JTGV'mGL SPEECh Uﬂd
wrihng, including subJ’unchve _’:orms USing PGSSWE VEFBS |?G
O‘F‘Fécli H)e Presenlohon GJT mfcrmahon ina senlence usmg
H)é Per_Fecl Jrorm OJT VEFBS |FG murk FE[O'FLGHShiPS GJT hme Ond
cause USng exPunded noun Phroses LO COI‘WEU complicaked
mfcrmuhon CGHCLSE[H USng modal VerS ar uclverbs £0
mclicate clegrees OJ.' POSSibilltH USng relohve CLGHSBS
beginning W‘lH) WI'IO, wbich, where, when, whose, H’lOl? ar WLH’D
an implied (i.e. omiHed) relol‘we PTODOUD leommg Hw

grommﬂr JTC”’ HGOFS 5 Uﬂd 6 n Engl»sh APPeﬂleZ

‘mdicu}e grommuﬁcul Uﬂd oner ‘FEU}UFGS bH usmg cammas
LO ClGl’ifH meun‘mg or GVOid ombiguttg in Wﬂhng usmg
hgphens £0 OVGLd umb»guﬁg USiDg I)FDCI(ELS, doshes or
commas lG indLCOh Purenlhests USng semi-colons, CO[GHS ar
dusbes lO murl( boundaries beMeen independenl clauses
USiDg a CO[OD lO inlmduce a Ll5£ PUDCLUO'?WS quEl? PGW&S

COHSiSLEnHH

Speuing (see Enghsh APPED&LX I) Pupﬂs ShOUld be FuugH kOZ
use JTU/I'HWSF Pre_pxes Ond Su'F'FLXES Ond underslond Hme
guidonce ‘FOF oddmg Hwem speu some WOl'dS WiH‘l ‘silenly
lel}ers [fOF exomple, knight PSG[m, solemn] conhnue £0
dishnguish belween homophones ond GH’DEF wards Whlch are
OJTLCD CGHIMSE& use I(HGWLECISE O‘F morphologg Uﬂd
ELH"VJ[OSH in spell‘mg ond underslond HWOIT H)E speumg O‘F
some WOl'dS needs ITG be LECN’D'? SPECl‘FlCUuH, as LlSked n
English APPSD&LX I use dichonuries LO CHSCL( H)E sPeUmS
ond meunmg O‘F WOFdS use lhe _Firsl H)ree aor fOUF leHers GJT
a WOl'Cl EO check speuing, meaning or IDOHT Of H)ese ina

dlClT‘LUHOFH use o H)CSOUFU,S.

Pathway | -
sPe”ing

PaHmwo,H b - Word
Po,Hiwo,H 5 -

Gro,mmo,r

Week |

L.0: T can idenki Y and use adverbs in wrihng

L.0: T understand and can use aposlrrophes for possession and contraclion
LO:Tcan aPPlH my skills bo idenki 1Y and use semi-colons in wrihng
LO: T can QPPIH my skills o identi 1Y and use colons in wrihng

Week 2

LO: T can idenh Y and use dashes in my wrihng

L.0: T can understand the use o ¥ hgphens in senences

L.0: T can idenki Y and use direct and indirect speech

Week 3

LO: I recognise and can use stalements, commands and queshons
L.0: T understand and can use modal verbs in conkext

L.O: T understand the fgpes of Punctuahon fo use for Parenlhesis
Week &

L.0: T can understand and recognise anlongms and synonyms

L.O: T understand and can use standard English

L.0: T can idenki Y determiners

Week 5

L.0: I can idenki £y homcphones

L.0: T can idenki Y subJecl, obJ’ecL and verb in a senlence

L.0: T understand and can GPPIH achive and Passlve voice in senkences
Speuings

LO:Tcan spell all of the year 5 and 6 word lish.

L.OI can spe“ words with the endings -ible and -able.

LO: Tcan regularlg ond independenHH OPPlH use of a dichcnarg fo check
the spelling and meaning of words.

Expanded noun Phrose
Simple Po,st and Present bense
Commas

Parenthesis

Pask progressive lense

Relahve Pronouns

Slandard English
Year 5/6 word lisk

Semi colons

Colons

BI"OCI(C%S
DOShCS

Prefixes
Suffixes

Po,ssive

Varietg of achivities ko use for SPaG }each‘mg

Recap ancl reh*ieve Previous knowledge Ol’ H}e skar} Of lessons

HOMEWORK UNITS set USING SPaG.com weekly.

Speuing

Teach the rule and QPPlH in diﬂteren} contexts - wordsearch /
O’PPl':Jm(:] in conbext H}rough senkences

Spelling bests on certain words each week

SPaG

Teach grammar madel using grammar in context and give
opporl’unil’H for children to O'PPI'H in sentences. When wrihng remind
children to aPplg independenug

M - leacl‘» and remincl chilclren of sgmbols and how l’o
use and aPPlU in sentences. Give oPPor}unitg fo idenhﬂ] in conlext
and then to applg in work

In class resources:

Use of Spag.com bo see diﬁerenl’ sl’gle quesl’ions

Achieve grammar books for worksheet

Targel’ed queshcn books

Collins grammar

Use of rising shar assessmenks

USS OJ.' grqmmasaurus VidSOS LO embed l(nowledge OJ: diﬁerenk areas



Cross Curriculor

NC PoS

Key Concepts

Key Competencies

Key

Key Activity

Vocabulary
plan their wrlhng bg: identi fying the PGH‘lWQH I Spelling - Lebter Genre Letter Lesson - Recap over the facls about learning from his}org lesson about Tudor kime and introduce the
audience for and purpose o the wriking, P H‘l 2 LO: T can analgse the J:eo,}ures of an infcrmul lebter Technical Ballle o f Bosworth—children to write in role, imagining Hleg are Henrﬁ T, wrihng a lelter home to his mother
selecting the appropriate orm and using other a WQH - LO: T can demonskrake my knowledg . bﬂ Planning my own explo,'m'mg the Ballle o 5 Bosworth and who has won. Children to discuss the e £ fect on the countrH and how he
similor Wriki”ﬂ as models for their own i i ) voco’bU’larH eels about becoming King. Share model example o¢ this genre bype with pupils. Children to analyse the
organisalion incormal letter f g hing pie of His g yp pup Y

nol’lng and developing initial ideas, drawi-ﬂfj on P lh 3 P L{) T can aoolu mu knowledae bo write an incormal leker ExP[o,nahon fecdures ofa lelfers. nghllghk/discuss |<e3 feoh;res. Model e f fechve Planning for Pupils using prompls,
reading and research where necessary  in a WQH UI‘POSC - PPy ™ J f Generale Lesson 2 Pupils bo Praduce own Plan for their piece demonslraling the knowledge of the fealures lagout ekc.

wrihng narraltives, cansidering how authors
have developed characlers and selhngs in whal

PuPi[S have read, lislened LO ar seen Perfcrmed

dra fl and write bH:

selechng appropriale grammar and
vocabularg, underslanding how such
choices can change and enhance meaning

in narrahves, describing se%ings, characters
and almosphere and integruhng
dialogue fo convey character and advance the
ackion
indicake grammahcal and other J:ealures bH:

using commas ko clari Y medning or avoid
ambiguilg in wrihng

using brackets, dashes or commas o indicale
Parenlhesis using semi-colons, colons or
dashes to mark boundaries belween
independenb clauses

using a colon to introduce o lisk

Pothway 4 Word

Science
LO: I can applg my skills to write an explanal’ion on how ligH

l’ravels

Historg

Non-chronological reporl’

LO: I can summarise the main evenls of Tudor Historg

Discussion text

LO I can compare and COHLFOSL Tudor llJ.‘e }O modern dag

PSHE

I_O I can OPPlB mg l(nowledge LO wr'de a Persuasive

[eaflel

Edit
/\nalgse
Evaluale
Author
Character
Evidence
Descriphon

Informal leHer

Shared wrike }ogekher be fore Puplls Produce their own in farmal lefter dra fl.

model the wril‘ing edil‘ing process fo Pupils — how lo use @ Pencil/black pen bo cross out and imProve
vocabularg choices using o thesaurus to help. Model how bo re-write and improve sentences so thal passages
conkain o wider range of senfence L‘LJPGS. Paired wrihng fask — assess and proog read Pieces for
spelllng/cons}ruchon errors.

Children to lndependean QPP[H skills bo write own lelter

Science - Children to wrile an exPlonohon on how light bravels and other observalions from their knowledge.
Historg - Children will compare and conbrast Tudor li fe bo li fein the Presenl daH asa non—chronological
repart or balanced argumenl slgle piece of wriling. Theg will consider: Jobs, schaols, religion and
enfertainment.

Text 2

Chn will creake o non-chranalogical rePork summarising the keg evenls that led o the Tudor arrival and end o
the Engllsh throne. An annolaled limeline musk fecdure in the bext.

Hislorg - Children will Produce a fact file or creale a power Poinl Presenlohon comparing and con}roshng the
reigns or mulhple Tudor monarchs.

PSHE - Research ° fair lrade’ and creale Pamphlel of companies that Promcfe foir lrad'mg goods.

Trging I'O Persuade Pecple I'O use J.‘Qir lrode comPonies.



Y6 Shakespeare Week

NC PoS

Key Concepts

Key Competencies

Key
Vocabulary

Key Activity

Pupi[s should be enabled to
parhcipate in and 9ain
know[edge, skills and
underslanding associated with
the artiskic prachce of drama.
Pupils should be able to adopl,
create and sustain a range of
roles, responding appropriatelg bo
others in role. Thelj should have
opportunihes bo
improvise...rehearse, reJ:ine, share

anc[ responcl H’IOUghhﬁU”lﬂ l'O

drama and H"LCO[’I‘C performances.'

Recognise all pupils as individuals and
encourage pasilive sel f-worH\ and sel -
esteem. Promole curiasifg, enthusiasm and
engagemenl Hmraugh arange of }opics and
themes. Encaurage resilience and

con fidence fo face challenges and fackle
prablems Foster lagical, creakive and deep
|;|1in|<in9 fo solve chauenges and problems.
Develop Independence and promore
responsibililg for learninn} Nurture respecl
for others and value di fperences within our
school communiEH. (Grow an awareness o 7
civic responsibililg and global cihzenship.
Develop a strong awareness of prior
learning and the links that exist fo new
knawledge. Develop new learning and
understand the impacr on ourselves, the

SChOOl ancl Hle wicler communi}H.

LO:- T can explain that bexts reflect
the lime and cullure in which H‘»eg

were wriHen

LO:- T can complere a studg of an
aspect or theme of Brilish Historﬂ

I_O TO GXPlOI"C some OJ.‘ Hw ngOIT
Hlemes OJ.‘ ShOI(GSPCOFC‘S PlOHS, SUCh

as kingship, romance and ambihon

I_O I can peccorm a news reporr in

role showinq my knowledqe or Hw
CA 7 J

olay

Forma[ lang u,a9 (5}

Motive

Ally

Enemﬂ
Rage
Annogance
Cruel
Bitter

Heroine/ hero

Crime

Achivikies

Explore di_p_perent themes Hmrough freeze frames---give each group of children o card with o
single H}eme (for example, ambihon, greed, belragal, romance, kingship) wriH?en on il and as|<
them to devise a tableau which exemplifies their word. Provide the children will short extracts
from the plag which demonstrate the themes.

Aclivil’g bwo — Reading acfivil'g task. Chn read and annotake the bext and complel‘e the
queshons about The Tempesr. The text/ plag scripl’ conkains some Shakespearean insults. Teacher
will explain to the chn that these are for comedic value. William Shal(espeare was known for his
wiHH puf-clowns and insulks and these were inkended fo be perJ:ormed in a comedic way in order
to make this (rather dramalic) scene mare lighr-hearred.

Aclivilg three

Chn perform a news reporr about the disappearance of Alonso's ship. Chn have to consider the
following poinls bo plan and creale their newspaper arlicle. Think about the J:acl's of the slorH
and make notes on the _po”owing: * Who? © Whal? * Where? ® When? © WHH/ how? ¢ How
are you feeling asa reporler being there? © Are there any delails you know?

Achvitg four

Chn create o piece of arbwork of the storm. Use pomp} from the planning sheels to 9enerale
their own stgle and crealion to represenl eh storm.

Acilvilg Five

Imagine how Prospero and Ariel conjured up The Tempes} itself. This magical speu could be

wrillen as a poem... Write your own magical spell fo conjure up the storm.

Work to be clisplagecl in Y6 The Tempesl clisplag area.



NC PoS

Key Concepts

Key Competencies

Key Vocabulary

Key Activity

develop their unclerstonclmg of the concepls seb oub in Engllsh
f\PPendez bH: recognising vocabularﬂ and sruchures that are
DPProprbole for formul sPeecb and erHng, anLudLng sub\]unchve
forms  using passive verbs fo uffecf the Presen}ohon of
informuhon in a senkence using the Perfecl form o verbs to
mark relahcnshps of fime and cause using exponded noun
Phroses fo convey comphcoled informohon ccnciselg using modal
verbs or adverbs to indicate degrees of poss»bﬂilg using relalive
clauses beginning with who, which, where, when, whose, that or
with an implied (i.e. omited) relative pronoun leormng the

gremmar for years 5andbin Engltsh Appendixz

indicate gmmmuhcul and other fea}ures bg: using commas to
clariw meaning or avoid ombigu&g in wr&ing using hﬁphens fo
avoid ombigu&g using brackets, dashes or commas ko indicate
PorenH\esxs using semi-colons, colons or dashes bo mark
boundaries between mdependenl clauses using @ calon fo

inbroduce a lish Punc}uahng bullet Poinls cons»slenHH

Spelling (see Enghsh Appen&tx I Pupﬂs should be hwghl fo: use
fuerer prefixes and su f fixes and understand the guidonce for
adding them. spell some words with ‘silent leHers [fcr example.
l(nigh}, Psolm, solemn]  conbinue to dislinguish between
homophones and other words which are oﬁen cunfused use
ltnawledge of morphalogg and eleoLu% in speumg and
understand thal the speumg of some words needs bo be learnt
sPecificouH. as listed in English Appendix | use dichionaries to
check the spelling and meaning of words use the prs} three or
four lebters ofa word bo check speuing. meaning or both of these

ina d»chonarg use a thesaurus.

Po,leo,H | - speuing
Pathway & - Word
Paleo,H 5 - Grammar

LO Tcan applg my skills to Ldenl‘iﬂj and use semi-
colons in wrihng

LO: I can applg my skills to Ldenhﬂj and use colons in
wrihng

LO: I can idenl’ifg and use dashes in my wrihng

LO: I can understand the use of hgphens in senkences
LO: I can idenl’ifﬂ and use direct and indirect speech
LO: T understand the }Hpes of puncluahon bo use for
Parenl'hesis

LO: T understand and can applg achive and passive

voice in senfences

Spellings
LO: I con spe” all of the year 5 and 6 word list.

LOI can spe“ words with the endings -ible and -able.
LO: I con regulo,rlg and independean applg use of @
dichonarg fo check the speuing and meoning of words.

Commas
Po,renHlesis

PGSIT PI’"Og ressive kense

Standard English
Year 5/6 word list

Semi colons

Colons

Brackets
Dashes

Pre fixes
Sufflxes

Pass’we

Varietg of achivities o use for ShaG l’each'mg

RCCGP ancl rel’rieve Previous knowledge O,L Hw SLOFL OJ.‘ lessons

Speuing

Teach the rule and applg in differen} confexts - wordsearch /
applging in conbext leough senfences

Speuing fesks on certain words each week
SPaG

Teach grammar model using grammar in context and give
opporl’uni[’g for children to applg in sentences. When wri|:'m9 remind

children to QPPlH independenHH

Puncluakion - teach and remind children of sgmbols and how o
use and applg in senkences. Give oPPorlunilg fo idenl’iﬂj in conkext
and then fo applg in work

Suppork {teacher/ oulcome clifferenhahon

Use of Spag.com bo see different shjle queshons
Achieve grammar books for worksheek

To,rgeted queshcn baoks

Collins grammar

Use of rising star assessmenls

Use OJ.‘ grammasaurus videos LO embed l(now[edge OJ.‘ differenk areas




= Cross Curricular

NC PoS

Key
Concepts

Key Competencies

Key Vocabulary

Key Activity

Plan their wrihng bH: idenki Hing the audience
for and purpose of the wrihng, selechng the
appropriale form and using other similar wrihng
as models for their own nohng and developing
inifial ideas, drawing an reading and research
where necessary in wrihng narrakives,
considering how authors have developed
characlers and seHings in what Pupils have read,

lisltened l’O ar seen Performed

dra f} and write bg:

seleclring appropria[e grammar and vccabularH,
underskanding how such
choices can change and enhance meaning

in narrakives, describing se%ings, charackers and
almcsphere and inlegrohng
dialcgue fo convey character and advance the
achion
indicate grummuhcu[ and other feafures bH:

using commas ko clari Y meaning or avoid
ambiguilg in wrihng

us'mg brackets, dashes or commas to indicate
Parenlhesis using semi-calons, colons or dashes
to mark boundaries between inclependenf clauses

using a colon to introduce a list

Pa”;wog | Speuing -

PQHIWOEJ 2-

organisoﬁon

PGHIWOEJ 3 PUFPOSG
PGHIWOEJ 4— Word

Genre — Persuasive advert — English

L.O: T can idenk Y the fealures Of @ persuasive adverl

LO: T can independenug Plon @ persuasive adverl

LO: T can independenua writ o persuasive adverl for an
intended purpose

L.O: T can edil and improve my wrihng oukcomes ogainsl my
own success crileria

Inirarmol Leuer - English

LO: To analgse the feo,}ures ofanin fcrmol lebter

LO: To Plan my wrihng independenHB (in fcrmol lebter)

L.O: To write an in formal lebter applging learned J:eo,}ures

L.O: To edit my wrlhng against my own seb o | success criteria
PSHE — persuasive adverl

LO: T can exPla'm and jush Fy my glolml J:oolprinl
Science

Non—chronologicul reporl

LO: I can inveshgake how ligM enables to see colour

LO: T can inveshgake WhH shadows have the same shape as the
ob‘jecfs that cast them.

Diary

LO: T can write a dLarH in the role of o scienkist (Isaac Newbon)
Hisforg

Plagscripl

LO: T can applg my knowledge of the Tudor Period fo creale a
Plagscripk

Genre

Technical vocabularg
Explanahon
Generate

Edit

Analﬂse

Evaluake

Author
Characker

Evidence
Descriphon

Informal le&er

English lessons: Children will ana[ase the feafures of o Persuasive bext
and creale their own ‘mclependent checklist ko wrike their own Piece
againsf Chn will edik their own wrihng using their success criteria with
their peers, themselves and with their teacher. The advert will advertise
Camp Green Lake which is the main seH’mg for their Year 6 text, Holes.
Studg language features and persuasive techniques using examples and
discussion. Class model created and then used o support complehon of
their ‘mdependent Piece.

Science - Children to write up their inveshgal’ion findings for bwo
seParale experiments linked to Shadow J:ormahon and refrachon.
explanahon on how light bravels and other observalions from their
l(nowledge.. Chn to fo“ow the scienlific method structure to wrile up
irweshgolion inclucling hgpclhesis and conclusion.

Hislorﬂ -

Children will work in groups bo creale o Plag scripl aboul the Tudors.
Children can choose one asPecl of the Tudor period, or summarise the
term in o Plagscripl that includes lots of |<e5 inJ:ormaﬁon.

PSHE - Creale odverhsemenl on hOW kO reduce g[ObGl foolprinl.



NC PoS

Key

Key Competencies

Key

Key Activity

Concepts Vocabulary

plan their writing by~ identifying the audience for PQHIWOB | SPeumg Genre — In‘rormol Letter — English Genre English lessons:
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